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Abstract 

The curriculum is the function of the changes in society. In other words, changes in the 

economy are regularly being reflected in the economics curriculum contents for 

students to learn. This has led to what is considered by the teachers (the curriculum 

implementers) as curriculum content overload. This study determined the perceptions 

of the teachers on the implementation of secondary school Economics in Enugu state. 

The study adopted a descriptive survey research design. The study was carried out in 

Enugu-east education zone of Enugu state which is one of the six education zones of the 

state. The zone is made up of three local government areas namely Isi-uzo, Enugu east 

and Enugu north. Purposive sampling technique was used to select eight schools from 

each of the three local government areas of the zone. In doing that, efforts were made 

to accommodate four each of public and private schools as well as four each of urban 

and rural schools respectively in every local government area in the zone. That gave a 

total of 24 sampled schools for the study. All the 38 Economics teachers in the 24 

selected secondary schools were used for the study. A 23-item researcher developed 

questionnaire titled Teachers Perceived Curriculum Implementation Questionnaire 

(TPCIQ) was used as the instrument for data collection. The instrument was validated 

by two experts in measurement and evaluation as well as one expert in economics 

education for face and content validation respectively. A test-retest method was used to 

determine the reliability of the instrument which yielded a coefficient of 0.78 indicating 

high reliability. Mean and Standard deviation was used to answer the four research 

questions postulated for the study while t-test statistics was used to test the four null-

hypotheses posed for the study at 0.05level of significance. The findings revealed 
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among others that teachers agreed that economics curriculum is poorly implemented 

while the over-loaded curriculum contents, lack of in-service training, inadequate 

lesson periods are some of the impending challenges of effective implementation of the 

economics curriculum. It was recommended among others that there should be a 

summit of experts who should look into the curriculum to remove obsolete and abstract 

concepts so as to reduce curriculum content overload and for easy curriculum 

implementation. 

 

Keywords: Perception, Implementation, Curriculum, Economics, Content.     

 

Introduction 

 The present-day school curriculum is filled with more contents than what it used 

it was before. That is caused by constant changes in the national economy which are 

always reflected in the curriculum contents. Curriculum as a concept means a document 

that contains well-planned societal values, norms and cultures which are transmitted to 

the learners (Citizens) by the teacher through the school . According to Modebelu in 

Amadi, Modebelu and Umezulike (2016), it connotes the outline of skills, 

performances, attitudes and values which learners are expected to learn from school. It 

could further be described as the learning experiences such as the subject matters, the 

methods or strategies as well as material which learners are exposed to in order to bring 

about the societal desired behaviours  

 It could be noted that any curriculum planned and sent to school for 

implementation is very important. This being that every society is mindful of the 

content of the curriculum used in her schools as they could make or mare such a 

society. In other words, a deficient curriculum is capable of producing a deficient 

society and vice versa. Suffice it to say also that a well-planned curriculum on itself is 

not capable of yielding a well-desired outcome unless such a curriculum is well 

implemented.  

 Curriculum implementation is a phase in the curriculum processes where 

learners are exposed with all the important curriculum inputs through a wide variety of 

activities so that learning could be actualized. Mkpa in Nzewi, Okpara and Akudolu 

(1995) described curriculum implementation as a process of putting into use the 

curriculum document by the combined efforts of the students, teachers, and others 

concerned. Curriculum development effectiveness is largely determined by the degree 

of implementation of such a curriculum (Uzoka & Ede, 2016). In other words, a well 

planned but poorly implemented curriculum is capable of impeding the realization of 

the said curriculum. The activities and the competencies of teachers who are at the 

centre of curriculum implementation could also hinder the effective implementation of 

a well planned and documented curriculum in schools. Teachers who lacked the 
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necessary skills for curriculum implementation could make the implementation process 

of a well-planned curriculum a mirage. Teachers, therefore, need to adopt necessary 

strategies to be able to effectively implement the curriculum in order to achieve results. 

Ede (2011) outlined some strategies for effective curriculum implementation to include: 

- Active involvement of subject teachers in curriculum development 

- Provision of essential facilities in the school 

- Provision of adequate teaching and educational media 

-   Organization of subsequent workshops/seminars 

-   Periodic supervision of teacher on levels of implementation 

- The use of mother-tongue in conjunction with the English language in the 

classroom instructions. 

-  Adequate use of local resources as instructional material. 

 Curriculum implementation at any school level could be hindered by some 

factors which most times could be categorized into teachers related, school related, 

learner related and policy related.  Generally, factors that could hinder effective 

implementation of school curriculum include; Poor class management, inadequate 

instructional objectives, large class size, and lack of recommended textbooks among 

others. Those factors play out regularly during instructions in schools irrespective of 

the type of school, the location of the school or the kind of school subjects. Public 

schools are schools owned and managed by the government or her agencies. Private 

schools, on the other hand, are schools set up by individuals or corporate organizations.   

According to Ede (2008), most public schools are characterized with poor 

infrastructure, poor funding, and supervision while the private schools are notable of 

the use of unqualified teachers, strict supervision and over-loaded curriculum content. 

Urban schools according to Okon and Anderson as cited in Ede (2008) are schools 

located in an urban and heterogeneous social setting while rural schools are those 

schools located in the villages and more homogenous social settings. While the schools 

located in rural areas have a higher number of teachers as well as better facilities and 

supervisions among others. 

 Economics which is one of the elective subjects in the secondary education 

level was introduced in Nigeria secondary school education curriculum in 1966 (Adu in 

Ede, Oleabhiele & Modebelu 2016). The subject was introduced newly if compared 

with the other subjects such as English and mathematics. Economics curriculum came 

into being in 1985 by the comparative education study and adaptation centre but is 

presently being reviewed by the National Education Research Development Center 

(NERDC) (Oleabhiele & Oleabhiele, 2015)  

 The importance of exposing students to economics curriculum contents is 

immeasurable. Aderinto and Abdulahi in Ede (2015) outlined them to include: 

equipping students with the understanding to appreciate various government policies 

where choices have to be made, enabling students to understand the nature or the 

complexity of the economic activities which they are part and parcel of, providing the 
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students with basic skills for analyzing economic problems thereby preparing them 

better for positions where economic decisions have to be made. Others according to 

them include: helping governments promote growth and development thereby 

improving the quality of life of citizens, equipping citizens with the knowledge useful 

to analyze fascinating patterns of socio-economic behaviour, and enabling students to 

understand and alter the inequalities in the distribution of income and opportunity. 

 In order to realize the objectives and the inherent importance of studying the 

subject at the secondary school level of education, economics curriculum has 

undergone a lot of reviews which have necessitated the inclusion of new topics and 

contents into the curriculum as such process is the only avenue for exposing citizens to 

changes in the economy.  In the recent years, some new concepts like the Vision 20 20 

20,  the Millennium Development Goals (MDGs), Bank Capitalization, National 

Economic Empowerment Strategy (NEEDS) among others were introduced into 

economics curriculum in the country. This shows that economics curriculum is a 

reflection of changes in the economy as any new trends in the economy are always 

included in its contents while the old contents are never removed; hence an overloaded 

economics curriculum. The extent to which teachers who are considered the chief 

implementers of curriculum perceived the implementation of the present secondary 

school economics curriculum is very important and apt hence the present study 

determined the perceptions of the teachers on the implementation of secondary school 

economics curriculum in Enugu state.  

 Specifically the study provided answers to the research questions below. 

1. What is the mean perception of teachers on the extent secondary school 

Economics Curriculum has been implemented? 

2. What is the mean perception of teachers on the appropriateness of the 

recommended methodologies for effective implementation of Economics 

curriculum? 

3. How do teachers perceive the adequacy of instructional materials recommended 

for effective implementation of Economics curriculum? 

4. What are the perceived challenges for effective implementation of secondary 

school economics curriculum? 

The following hypotheses that guided the study were tested at 0.05 level of 

significance.  

H01: The difference between the mean perceptions of teachers in the public and 

private schools on the extent of the implementation of secondary school 

Economics curriculum. is not significant  

H02: The difference between the mean perceptions of teachers in the urban and rural 

secondary schools on the extent of the implementation of secondary school 

economics curriculum is not significant.  
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H03: The difference between the mean perceptions of teachers in the public and 

private schools on the challenges of effective implementation of secondary 

school economics curriculum is not significant. 

H04: The difference between the mean perceptions of teachers in the urban and rural 

secondary schools on the challenges of effective  implementation of 

secondary school economics curriculum is not significant. 

 

Methods  

 This study determined the perceptions of the teachers on the implementation of 

secondary school Economics in Enugu state. The design of the study was a descriptive 

survey research design. The study was undertaken in Enugu-East Education zone of 

Enugu state which is one of the six education zones of the state. The zone is made up of 

three local government areas namely Isi-uzo, Enugu east and Enugu north. Purposive 

sampling technique was also used selecting eight schools from each of the three local 

government areas in the zone. In doing that, efforts were made to accommodate four 

each of public and private schools as well as four each of urban and rural schools 

respectively in every local government in the zone. That gave a total of 24 sampled 

schools that were used for the study. All the 38 Economics teachers in the 24 selected 

secondary schools were used for the study. A 23-item researcher developed 

questionnaire titled Teachers Perceived Curriculum Implementation Questionnaire 

(TPCIQ) was used as the instrument for data collection. The instrument was face 

validated by two experts in measurement and evaluation as well as one expert in 

economics education for face validation. A test–retest method was used to determine 

the reliability of the instrument which gave a coefficient of 0.78 indicating high 

reliability. Mean and Standard deviation were used to answer the four research 

questions postulated for the study while t-test statistics was used to test the four null-

hypotheses posed for the study at 0.05level of significance.  Mean responses from 2.50 

and above were considered agreed responses while those below were considered 

disagreed responses. However null hypotheses that had a significant P-value above 0.05 

level of significance were accepted while those below were rejected. 

 

 

Results 

Research question1: What is the mean perception of teachers on the extent secondary 

school economics curriculum has been implemented? 
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Table 1: Public and Private Teachers’ Mean Responses on the extent to 

which Secondary school Economics Curriculum has been 

implemented 

S/N Item Statement Mean Standard 

Deviation  

Remark 

1 Economics teachers adequately cover 

scheme of work for each term 

2.09 0.66 Disagreed 

2 Instructional materials to implement 

curriculum contents are adequate 

2.12 0.82 Disagreed 

3 Teachers undergo training to 

implement new economics  

curriculum contents 

1.35 0.84 Disagreed 

4. Teachers employ adequate 

instructional strategies while 

implementing economics curriculum 

contents 

2.33 0.74 Disagreed 

5 There is inadequate qualified teachers 

to implement economics curriculum 

contents 

2.81 0.79 Agreed 

6 School infrastructures are inadequate 

for effective implementation of 

economics curriculum contents.  

3.19 1.31 Agreed 

 

 Table 1 indicates that the mean responses of teachers on all the items except 

items 5 and 6 are below the mean bench mark of 2.50. This indicated that they 

disagreed in all the item statements except those of 5 and 6. The pooled mean of 2.30 

which is equally below the mean bench mark of 2.50 implies that teachers agreed that 

the implementation of secondary school economics curriculum has been to a low 

extent. 

 

Research Question 2: What is the mean perception of teachers on the appropriateness 

of recommended strategies for effective implementation of economics curriculum? 

 

Table 2: Teachers Mean Response on the Appropriateness of Recommended 

Strategies for Effective Implementation of Economics Curriculum 

S/N Instructional Strategies Mean Standard 

Deviation 

Remark 

7 Entre-education Approach 2.31 0.62 Disagreed 
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8 Simulation/Games 2.76 0.71 Agreed 

9 Collaborative learning 2.93 0.83 Agreed 

10 Field Trip  3.27 1.04 Agreed 

11 Future wheel 2.38 0.73 Disagreed 

12  Interactive learning (Debate) 3.11 1.23 Agreed 

13 Concept mapping 2.57  0.88 Agreed 

14 Resource persons 2.84 0.74 Agreed 

15 Cooperative learning 2.66 0.61 Agreed 

16 Questioning 2.59 0.49 Agreed 

 

 Table 2 shows that the mean responses in all the items except items 7 and 11 are 

above the mean bench mark of 2.50. This implies that they agreed that all the 

recommended instructional strategies in economics curriculum are appropriate to 

implement economics curriculum except Entre-education approach, and future wheel. 

 

Research Question 3: How do teachers perceive the adequacy of instructional 

materials recommended in Economics curriculum for effective implementation of 

economics curriculum? 

 

Table 3:  Teachers Mean responses on the Adequacy of Instructional 

Materials Recommended in Economics Curriculum for Effective 

Implementation of Economics Curriculum 

S/N Instructional Materials for 

Economics 

Mean Standard 

Deviation 

Remark  

17 Graphs 2.96 0.69 Agreed 

18 Charts 2.73 0.52 Agreed 

19 Textbooks 2.84 0.73 Agreed 

20 Specimen/manufactured products 2.77 0.61 Agreed 

21 Magazines/Newspaper clippings 2.81 0.68 Agreed 

22 Periodicals 2.63 0.49 Agreed 

23 Pictures 3.15 0.93 Agreed 

24 Maps 2.94 0.75 Agreed 

     

       

Table 3 shows that the mean responses in all the items are above the mean benchmark 

of 2.50. This implies that teachers agreed that the instructional materials recommended 

in the secondary school economics curriculum for implementation are adequate.   

 

Research Question 4: What are the perceived challenges for effective secondary 

school economics curriculum implementation? 
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Table 4: Teachers Mean Responses on the Perceived Challenges for Effective  

Implementation of Secondary School Economics Curriculum  

 

S/N Curriculum  implementation 

Challenges 

Mean Standard 

Deviation 

Remark  

25 Over loaded curriculum contents 3.69 1.11 Agreed 

26 Abstractness of Economics topics 3.08 1.03 Agreed 

27 Inadequate instructional materials 2.91 0.81 Agreed 

28 Inadequate lesson periods 2.88 0.79 Agreed 

29 Use of unqualified teachers  2.78 0.63 Agreed 

30 Lack of in-service training to 

economics teachers 

2.75 0.62 Agreed 

31 Large class size 2.64 0.55 Agreed 

32 Inadequate textbooks for Economics 

instructions 

2.43 0.68 Disagreed 

     

 

 Data in the Table 4 shows that the mean responses in all the items except item 

32 are above the mean bench mark of 2.50. This implies that teachers perceived all 

except inadequate textbooks for economics instructions as challenges for effective 

implementation of economics curriculum. The three most perceived challenges include; 

overloaded curriculum, Abstractness of economics topic as well as inadequate 

instructional materials.  

 

Hypothesis 1: The difference between the mean perceptions of teachers in the public 

and private schools on the extent secondary school Economics curriculum has been 

implemented is not significant. 

 

Table 5: t-test analysis of Perceptions of Public and Private School Teachers 

on the  

extent Economics Curriculum has been Implemented. 

 

Teachers N Mean Std  Dev. Df t-cal P-value Remark  

Public 22 2.69 0.83     

    36 2.18 0.039 Sig 

Private 16 3.88 1.74     
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 Table 5 shows a P-value of 0.04. The P-value is not greater than 0.05level of 

significance. This however implied that the null hypothesis stated is rejected. 

Therefore, the difference between the mean perceptions of teachers in the public and 

private secondary schools on the extent economics curriculum has been implemented in 

the secondary schools is significant.  

 

Hypothesis 2:     The difference between the mean perceptions of teachers in the urban 

and rural schools on the extent of the implementation of secondary school Economics 

curriculum is significant. 

 

Table 6: t-test analysis of the Perceptions of Teachers in the Urban and 

Rural Secondary Schools on the extent Economics Curriculum has 

been implemented.  

Teachers N Mean Std. Dev Df t-cal P-value  Remark  

Urban 23 3.76 1.09     

    36 2.07 0.026 Sig 

Rural 15 2.58 0.85     

 

 Table 6 shows significant P-value of 0.03 which is not greater than 0.05 level of 

significance. This implies that the hypothesis stated is rejected. Therefore, the 

difference between the mean perceptions of teachers in the urban and rural schools on 

the extent of the implementation of secondary school economics curriculum is 

significant.  

 

Hypothesis 3: There difference between the mean perceptions of teachers in the public 

and private schools on the challenges for effective implementation of secondary school 

Economics curriculum is no significant. 

 

Table 7 t-test analysis of the Perceptions of Teachers in the Public and 

Private Secondary Schools on the Challenges of Effective 

Implementation of Economics Curriculum. 

Teachers N Mean Std. Dev. Df t-cal P-value Remark  

Public 22 2.89 0.53     

    36 2.34 0.69 NS 

Private 16 2.63 0.68     

 Table 7 reveals the P-value of 0.69 which is not lesser than 0.05level of 

significance. Since the p-value of 0.69 is greater than 0.05level of significance, the null 

hypothesis stated is accepted. Therefore, there is no significant difference between the 

mean perceptions of teachers in the urban and rural schools on the challenges of 

effective implementation of secondary school economics curriculum.  
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Hypothesis 4: The difference between the mean perceptions of teachers in the urban 

and rural secondary schools on the challenges for effective implementation of 

economics curriculum is not significant 

 

Table 8: t-test analysis on the Perception of Teachers in the Urban and Rural 

Schools on the Challenges for Effective Implementation of 

Economics Curriculum. 

Teachers N Mean Std. Dev Df t-cal P-value  Remark  

Urban 23 2.62 0.88     

    36 3.11 0.033 Sig 

Rural 15 3.33 1.19     

 

 Table 8 reveals a P-value of 0.03 which is not greater than 0.05level of 

significance. This implied that null hypothesis stated is rejected. Therefore, the 

difference between the mean perceptions of teachers in the urban and rural schools on 

the challenges of effective implementation of secondary schools economics curriculum 

is significant.  

 

Discussions 

 Results in table 1 revealed that teachers perceived the implementation of the 

content of economics curriculum in the secondary schools to be of low extent. The 

results show that teachers specifically disagreed that they adequately cover scheme of 

work for each term; that instructional materials to implement curriculum contents are 

adequate, that teachers undergo training to implement new curriculum contents and 

teachers employ adequate instructional strategies while implementing curriculum 

contents. The present findings agreed with Yusuf in Eneogu and Ugwuanyi (2013) who 

pointed at the poor implementation of curriculum among others as the major problem 

facing the effective classroom economics instructions in Nigeria schools. Ede, 

Oleabhiele and Modebelu (2016) specifically pointed out that while new topics or 

contents are added in economics curriculum, teachers are not given any training on how 

to teach such new topics which could lead to poor implementation of the curriculum 

content.  

 The result in table 2 equally revealed that teachers agreed that the recommended 

instructional strategies in Economics curriculum are appropriate enough to bring about 

effective implementation of Economics curriculum. Though they are aware and agreed 

on the adequacy of the strategies for effective implementation of secondary school 

curriculum; the poor performances of students in the subject raises questions on the 

extent of their utilization. According to Eneogu and Ugwuanyi (2013), economics 

teachers are mostly competent in the use of questioning and interactive learning 
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instructional strategies in teaching economics but lacked the competent to use other 

strategies such as cooperative learning, collaborative learning, concept mapping, field 

trips and resource persons in achieving effective instructions in economics.  

 The result in table 3 further revealed that teachers agreed that instructional 

materials recommended in economics curriculum are adequate enough in implementing 

secondary school economics curriculum. Though they are perceived to be adequate, the 

non-availability of those materials for utilization undermines efforts teachers make to 

ensure effective implementation of economics curriculum. According to Obele (2014), 

non-availability of the necessary instructional materials in the teaching and learning of 

economics make it pretty hard for teachers to teach some difficult economics concepts; 

hence teachers resort to improvisation which most times do not bring about the needed 

learning outcomes in learners. 

  Data in Table 5 and 6 respectively showed a significant difference in the 

perceptions of public and private as well as urban and rural school teachers on the 

extent of curriculum implementation which was in the favour of private and urban 

school teachers respectively. This finding could be based on the fact that private and 

urban school teachers cover more contents than their public and rural counterparts since 

they have more instructional supervision by their proprietors and government agencies. 

 Data in table 8 also revealed that the difference in the mean perceptions of the 

urban and rural schools teachers on the challenges of effective implementation of 

economics curriculum was significant and in the favour of teachers in the rural schools. 

The result is not surprising since schools in the rural face more instructional challenges 

than their counterpart in the urban. Such challenges according to Ede and Oleabhiele 

(2016) include inadequate of qualified teachers, lack of facilities that supports learning 

as well as poor instructional supervision. 

 Finally, the finding showed that teachers perceived overloaded curriculum 

contents, abstractness of economics concepts, inadequate instructional materials, 

inadequate lesson periods, lack of in-service training to teachers, among others as some 

of the challenges that impede effective secondary school economics curriculum 

implementation. The findings agreed with Eneogu and Ugwuanyi (2013) who listed out 

the challenges encountered in teaching economics to include limited time, poor salary, 

lack of parents’ supports, lack of appropriate textbooks, difficulty of some topics, lack 

of instructional materials and large class size. According to Ede and Oleabhiele (2016) 

the curriculum overload which involves bringing in new concepts into economics 

curriculum under some schools’ limited lesson periods, and materials without removing 

old contents and giving teachers adequate training in the form of workshops on how to 

teach those newly introduced concepts will always pose big challenges to teachers in 

implementing economics curriculum. Although Yusuf (2009) supported the findings 

that poor qualification of teachers constituted problems facing teaching and learning of 

economics, Eneogu and Ugwuanyi (2013) argued that teachers qualification constituted 

no challenge as 94.27% of economics teachers that teach economics are qualified. They 
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suggested that teachers’ commitments are required to achieve effective implementation 

of economics curriculum.  

 

Conclusion 

 Curriculum on itself is not adequate unless the teachers who are considered the 

major implementers are carried along. In other words, the persistent inclusion of new 

concepts in economics curriculum due to changes in the economy on itself remains 

inadequate where the teachers who are the implementers are not carried along. The 

present study has revealed that teachers perceived that economics curriculum contents 

have been poorly implemented. It equally showed that the recommended instructional 

strategies as well materials for implementing economics curriculum contents are 

adequate respectively. Finally it pointed out some of the challenges that impede the 

effective implementation of economics curriculum to include among others: overloaded 

curriculum, lack of in-service training on how to teach new economics contents and 

inadequate lesson periods. 

 

Recommendations 

 From the findings and conclusions made from the study, recommendations were 

outlined as follow: 

1. There should be a review by experts who should look into the curriculum to 

remove obsolete and abstract concepts so as to reduce curriculum content 

overload. 

2. There should be regular training and re-training of teachers on how to use the 

recommended instructional strategies in the secondary school economics 

curriculum. 

3. Government should supply adequate instructional materials for teaching 

economics to schools.  

4. Teachers should be adequately trained on how best to teach new concepts each 

time they are introduced in the curriculum. 

5. There should be a regular supervision of teachers on the implementation of 

curriculum contents by the school Principals. 
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