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Abstract 

This study examined the challenges facing Economics Teacher Trainees in Nigeria. The 

study adopted a descriptive survey design, guided by four research questions and one 

hypothesis. The area of study was the University of Nigeria, Nsukka, Enugu State. All 

the thirty-one, 400 level  Economics/Education students in the 2015/2016 session and 

ten lecturers in the Department of Social Science Education, University of Nigeria, 

Nsukka, (41 respondents) made up the population of the study. Thirty-one 

Economics/Education students in 400 levels and the ten lecturers were used for the 

study. Forty-four item structured questionnaire was employed to collect data. The 
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questionnaire was confirmed by two lecturers in Social Science Education Department 

and one lecturer from Measurement and Evaluation Unit of Science Education 

Department, both of the University of Nigeria, Nsukka, Test for internal consistency of 

the instrument yielded a Cronbach- Alpha coefficient of 0.83. Mean and Standard 

Deviation was applied to answer the research questions, while t- test was used to test 

the hypothesis at 0.05 level of significance. The findings among other things showed 

that the Economics teacher trainees unanimously accepted that there are many issues 

and challenges facing them such as course contents/subject matter of their programme, 

financial challenges as well as welfare challenges and so on. Moreover, there was a 

significant difference in the mean rating of the response scores of the Economics 

Teacher Trainees and their Lecturers on the extent of validity of the curriculum of 

Economics teacher trainees and that of post basic schools. The findings were discussed 

and it was recommended inter-alia that innovative teaching techniques should be 

taught to the trainees and should form the basic teaching technique to be used by the 

trainees during their teaching practice and actual teaching career in life among others.  

Introduction  

 Economists believe that the decisive input in the economic development matrix 

of any nation is human capital development through the education of the citizenry. 

Education is activities that deal with teaching and learning practice in schools or 

colleges to inculcate knowledge and develop skills (Hornby, 2006). Education is 

deemed to have been a crucial factor in the growth and development index of advanced 

economies of the world. Stressing the need for qualitative Economics teacher 

education, Delong (2009) noted that the Economic History of Europe and the History of 

Economic Thought show that the growth and development of the advanced countries of 

Europe largely depended on the knowledge and applications of Economics principles, 

theories, and laws in their daily activities. Obviously, therefore, investment in 

education is an investment in human capital, which harnesses other co-operant factors 

of production for production. According to Williamson (2011), human capital means 

compiled a stock of skills and education that a worker acquired at any given point in 

time defined by Y=ZuHd such that Y means current output, Z means newer the 

marginal efficiency of labour (z > 0) and uH
d
=current efficiency input of labour or 

demand for labour. The higher the human capital, the higher the volume of output and 

the human capital can be produced. Teacher education is an investment in human 

capital and should be thorough and qualitative. According to Akindutire and Ekundayo 

(2012), every nation laboured for the provision of quality education for its citizens, and 

education is needed to engineer and consolidate any nation’s development process. 
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 To engineer and consolidate Nigeria’s development process through the 

Economics literacy of Nigerians, the challenges that face Education/Economics 

students being trained to teach in post-basic schools should first be reduced to the 

barest minimum. This will create enabling environment for the trainees to graduate 

with the required Economics knowledge, skills, competence, commitment, and 

adequate empowerment for the eventual performance of their professional tasks in post-

basic schools as teachers of Economic. The production of Qualitative Economics 

teachers for post-basic schools in Nigeria requires a strengthening of Economics 

education of teacher trainees. Students at the post-basic schools level are obviously 

tomorrow’s human capital resources who would harness the country’s other resources, 

formulate all the policies and execute same in order to optimize national welfare and 

the standard of living of the populace. The subject matter of Economics is specifically 

about productive efficiency and utility maximization which presupposes national 

choices and efficient allocation of resources. 

 Economics literacy should, therefore, be an integral and compulsory aspect of 

the overall education of students in post basic schools in Nigeria. Colander (2001) 

posited that Economics deals with how human beings coordinate their wants and 

employ the decision- making mechanisms, customs and socio-political actualities of the 

society, stressing that economic reasoning once learned is infectious and offers one the 

possibility of making rational decisions even in things that do not concern the scope of 

Economics. Economics noted Hall (2013) is the study of how individual firms and 

whole societies identify their most important needs, allocate and manage scarce 

resources to satisfy as many needs as possible. This means that a well trained 

Economics teacher should not merely furnish students with the knowledge of 

Economics literacy, the teacher should be able to help the student make an appropriate 

transfer of learning from theoretical abstraction to real-life situations. When this 

becomes possible, Economics will make the desired impact on the Nigerian economy. 

Presently, its impact is significantly negligible relative to the myriad of economic 

challenges facing Nigeria in this millennium of the global quest for increased growth 

and development. One major problem of Economics and which may also be responsible 

for poor Economics consciousness of Nigerians is the status of economics as an 

elective subject in Nigerian post-basic schools system. This is perhaps why many 

students offer Economics in external examinations as optional necessity to complete the 

stipulated maximum number of the subject as required by the examination body(ies). 

Economics is also plagued by other factors responsible for the spate of falling 

standards witnessed in almost all subjects taught at the post-basic schools level in 

Nigeria. According to the WAEC Chief Examiner’s Report (2015), the result of 

Nigerian students in post-basic schools during the May/June2014 West African 
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secondary school certificate Examination (WASSCE) showed that out of the 1,705,976 

candidates that sat for the exam, 1,176,551 had their results below the minimum 

requirements for admissions into the University (Dike, 2014). Specifically, Obih (2008) 

and Asoluka and Obih (2012) identified the use of one rigid method(Lecture method) 

of teaching Economics as a major constraint to the effective implementation of the 

Economics curriculum for senior secondary schools in Nigeria and, hence the poor 

performance of senior secondary school students in Economics during external 

examinations [emphasis added]. Ajeyalemi (2010), reported that most of the teachers 

who graduated within the last 15 years were incompetent in the knowledge of the 

subject matter or content as well as in teaching…...Two years after the foregoing 

report, Adeosun (2012), stressed that teacher training institutions in Nigeria have been 

criticized for their inability to produce teachers who are properly grounded in subject 

matter, pedagogy and the ability to collaborate professionally in a working 

environment. Thus, Economics teacher trainees require specialized training in some 

aspects of Mathematics and Statistics education. Again, Economics teacher trainees 

needed adequate training on how to present the abstract nature of the subject matter of 

some Economics contents to learners in a relatively more concrete way to facilitate the 

learners’ understanding of the subject matter. Moreover, since standardized 

instructional materials in the area are scarce and costly, Economics teacher trainees 

require intensive and extensive training to enable them to improvise the needed 

instructional materials. In the same vein, Economics teacher trainees require adequate 

knowledge and applicability of Information and Communication Technologies (ICTs) 

in Economics instructional delivery in recent times.  

          To state that there is an inverse relationship between the increasing number of 

graduate Economics teachers and the Economics literacy of this caliber of graduates 

underscores the gravity of the situation. One of the goals of teacher education in 

Nigeria is to update teachers especially Economics teachers with the intellectual and 

professional background adequate for their duty and make them versatile to changing 

situations (Federal Republic of Nigerian, (FRN), 2004). As if in a refrain, Utulu, (2010) 

noted that it is not enough to produce teachers who collect facts but teachers who find 

meaning in facts and help students to do so. The foregoing and more are the challenges 

facing teachers Education in Nigeria and the question then becomes, what challenges 

face Economics Teacher Trainees in their training programme? 

 Challenges in this context refer to obstacles, difficulties or circumstances, 

which may militate against the academic excellence of the trainees and thus affect their 

qualifications and future performances as classroom teachers. The several challenges 

facing Economics teacher trainees include but not limited to; subject matter challenges, 
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financial challenges, welfare challenges and the challenges of innovative teaching 

techniques.  

        Subject-matter challenges may take the form of passing every registered course 

from first to final year. This is a pre-requisite for graduation and certification. Subject-

matter challenges may take the form of a stunning realization that the courses studied 

by Economics teacher trainees may be markedly different from the current content of 

the Economics curriculum for post-basic schools in Nigeria. In other words, what the 

trainee's study, differ from what they would eventually teach to students. Oghene-

Akoke (2013) noted that teacher education in Nigeria is believed excessively academic 

and remote from the real challenges confronting teachers in their respective 

classroom(s).  

Moreover, the lecture technique inherently reduces learning experiences to mere 

abstractions…the students dummy-like sit down attentively and sometimes passively 

listening to the all-knowing teacher who sincerely expects that towards the end of the 

lesson, the students should be able to regurgitate the garbage or the grains like 

programmed computers, (Ozioko 2014, p.20). 

Financial difficulties also face not only Economics teacher trainees but the 

Nigerian Education industries and the entire country. Nigeria is suffering from 

perennial poverty, which underscores the character of contemporary global 

development (Umezurike, 2013). On a similar note, (United Nations Development 

Programme (UNDP), 2016) classified Nigeria as a country whose citizens live below 

the poverty line ($4 per day). Most Economics teacher trainees are from the pitiable 

socio-economic background and may find it extremely difficult to satisfy their most 

needs such as; textbooks, feeding, hikes in school fees and sundry school levies. The 

United Nations International Children’s Emergency Fund (UNICEF), 2009) identified 

the gross inequality of income in Nigeria, which it said, manifests in inequalities even 

in access to functional Education. Akabogu (2010) observed that socio-economic 

background and parental income could have an influence on the academic achievement 

of learners. 

 Furthermore, Economics teacher trainees, equally like others, have some 

obvious welfare challenges that jeopardize their academic pursuits – irregular water 

supplies, fee-hikes, accommodation problems,  strike by academic and non-academic 

members of staff of training institutions, “epileptic” power supply among others. 

Students’ reaction to acute shortfalls in welfare enablers usually take the form of unruly 

behaviour which often escalates to demonstrations with the contagion of ultimately 

upsetting the academic well-being of the students.  
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Besides, globalization and technological competitiveness of this present 

millennium presuppose that Economics teacher trainees encounter challenges due to 

innovation and technology. According to Akindutire and Ekundayo (2012), 

globalization is a big challenge to teachers in this present age and for teachers to 

operate effectively, teachers need to update themselves on new technologies and 

methodologies of the advanced countries of the world. Most serving Economics 

teachers and Economics teacher trainees possess little knowledge of innovative 

teaching techniques. An attempt should, therefore, be made to incorporate innovate 

pedagogy in the mainstream of Economics Teacher Education in Nigeria to keep 

trainees abreast of the learning demands of this generation of learners described by 

Prensky (2005) as computer generation or games generation with exuberance for 

exploratory and discovery approach to learning. Teachers cannot stimulate students’ 

interest, make the curriculum very meaningful and relevant to learners, guide students 

to think critically with information and use what they learn to solve problems unless the 

teachers had significant opportunities to experience these same approaches as 

University students (Owings, Kaplan & Pirim, 2012). Innovation for global 

competitiveness is thus a cog in Nigerian classroom setting.  

 The present study is a descriptive survey that examined the challenges facing 

Economics/Education students in their programme. It was guided by the following 

research questions and the research hypothesis. 

Research Questions 

1. What subject matter challenges face Economics teacher trainees in their training 

programme? 

 

2. To what extent do financial challenges affect Economics teacher trainees in 

their training programme? 

 

3. What welfare challenges face Economics teacher trainees in their training 

programme? 

  

4. To what extent do lecturers teach undergraduate Economics teacher trainees 

about innovative teaching techniques? 

 

Research Hypothesis 

Ho: There is no significant difference in the mean response scores of Economics 

teacher trainees and their lecturers on the extent of validity of the Curriculum of 

Economics /Education and that of the Post-basic schools in the area of study. 
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Methodology 

 The study adopted a descriptive survey design and was guided by four research 

questions and one research hypothesis. The area of study was the University of Nigeria 

Nsukka. The population of the study consists of all the thirty-one 400 level students of 

Education/Economics in the 2014/2015 session and ten lecturers in Social Science 

Education Department, University of Nigeria Nsukka.  The thirty-one students (31) and 

ten (10) lecturers were used for the study. Thus, as the entire population was 

manageable there was no sampling as the entire population was used for the study.  

A forty-four item structured questionnaire in five clusters was used to collect 

data. The questionnaire was made up of section A and section B. Section A was 

designed to get information on the personal data of the respondents excluding names. 

Section B was made up of two parts – part I and part II. Part I was made up of 37 items 

for generating information on the challenges facing Economics teachers in their 

training programme. Part II was made up of 7 items for eliciting information from the 

lecturers on the extent they teach Economics teacher trainees about innovative teaching 

techniques. The questionnaire was validated by three experts in Social Science 

Education, University of Nigeria Nsukka. The internal consistency of the instrument 

was determined by Cronbach alpha that yielded a coefficient of 0.83. 

Four point rating scales of Very Easy (VE), Easy (E), Difficult (D), Very 

Difficult (VD); Very High Extent (VHE), High Extent (HE), Low Extent (LE), and 

Very Low Extent (VLE); Strongly Agreed (SA), Agreed (A), Disagreed (D), and 

Strongly Disagreed (SD) with weights of 4, 3, 2 & 1 were devised for responding to the 

items as applicable. Data generated in the study were analyzed with mean and standard 

deviation for the research questions. Analysis of variance (ANOVA) was used to test 

the research hypothesis at 0.05 level of significance. 

Results 

The results are hereunder presented in tables according to the research questions and 

hypothesis guiding the study. 

Research Question1: What subject-matter challenges face Economics teacher trainees 

in their programme? 
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Table 1:  Mean and standard deviation of the responses of Economics teacher trainees 

on their subject- matter challenges. 

S/N Economics Teacher Education Trainees are faced 

with:- 
 SD Remarks 

1 a “must” of passing all their registered courses 2.67 1.881 Accept 

2 the difference of their Curriculum from that of 

Post-Basic Schools 

2.83 1.96 Accept 

3 some aspects of Mathematics and Statistics 

Education 

2.95 1.74      “ 

4 how to concretize abstract concepts for easy 

learning  

2.50 1.92      “ 

5 knowing & accessing standardized instructional 

materials 

2.92 1.89      “ 

6 Acquiring and applying knowledge of ICTs in 

Economics instructional delivery  

3.46 1.70      “ 

7 proper grooming on instructional materials 

improvisation 

3.00 1.68         “ 

8 vast Economics Curriculum Contents Coverage 1.92 2.10     Reject       

9 using different methods for different topics in 

Economics 

3.33 2.12    Accept      

10 how to link Econs topics to learners’ daily life 

experiences 

2.33 1.77         “ 

11 good Methods of evaluating various topics in 

Economics 

2.67 2.39         “ 

12 mainly academic and less of skilled and technical 

training 

2.59 1.66         “ 

12 Teaching practice problems. 2.96 1.95         “ 

Cluster mean and standard deviation              2.78        0.922           

Accept            

 

        The table shows that the mean and standard deviation of the responses of the 

Economic teacher trainees range from 1.92 to 3.46 and from 1.68 to 2.39 respectively. 

The cluster mean and standard deviation were 2.78 and 0.922. The remarks column 

showed that all the items were rated as ‘’Accept or Positive’’, while only one was rated 

as ‘‘Reject or Negative’’. The implication of this is that all the statements of the various 

research questions were accepted as the subject matter challenges facing Economics 

teacher trainees in their respective institutions. It was only item 8 that was rejected as 

not one of the problems facing Economics teacher trainees. Thus, the vastness of 
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Economics Curriculum contents does not constitute a problem to the Economics 

teacher trainees.  

 

Research Question 2: To what extent do financial challenges affect Economics teacher 

trainees in their training programme? 

 

Table 2:  Mean and Standard deviation of the responses of Economics teacher trainees 

on their financial challenges. 

S/N To what extent does your financial situation affect 

the following  

X SD Remarks 

13 Taking three meals daily  2.63 1.50 HE 

14 Buying  recommended and relevant textbooks  2.96 2.18 HE 

15 Paying of  school fees  3.25 2.06 HE 

16 Writing of term papers and assignments 2.50 2.26 HE 

17 Payment of student union and departmental levies 2.79 2.02 HE 

18 Buying shoes and wears 3.17 2.06 HE 

19 Meeting financial deadlines on academic 

emergencies 

3.17 2.06 HE 

    Cluster mean and standard deviation                    2.92      

HE 

From the table, the mean responses and the standard deviation of Economic teacher 

trainees range from 2.50 to 3.25 and from 1.50 to 2.26 respectively with a cluster mean 

and cluster standard deviation of 2.92 and 2.02 each. The remarks column showed that 

most of the respondents affirmed that financial challenges seriously affect their 

payment of school fees, buying of shoes and wears, meeting up of financial deadlines 

on academic emergencies as well as buying recommended and relevant textbooks. 

Their financial challenges also affect payment of students’ union and departmental 

levies taking three meals daily, as well as the writing of term papers and assignments. 

Hence, on overall and judging from the cluster mean of 2.92 the listed financial 

challenges affect their training programme to a High Extent (HE). 

Research Question 3: What welfare challenges face Economics teacher trainees in 

their training programme 
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Table 3: Mean and standard deviation of the responses of Economics teacher trainees 

on their welfare challenges. 

S/N Economic teacher trainees’ welfare challenge X SD Remark 

20 Transport system on the campuses 2.53 1.53 A 

21 Irregular water supply  2.67 1.65 A 

22 Intermittent power failure  3.17 1.69 A 

23 The high cost of feeding in the cafeteria  2.88 1.02 A 

24 Lack of bursary/scholarship awards 2.61 1.28 A 

25 The attitude of hall supervisors and hall porters 2.58 1.95 A 

26 Poor accommodation 2.59 1.64 A 

27 The spacing of semester and final exams 3.00 1.67 A 

28 Inadequate provision of necessary facilities (medical 

centres, calculators, laptops etc. 

3.38 0.06 A 

29 Poor social life on campuses (music jamborees, sports, 

film shows etc. 

2.71 2.06 A 

30 Stressful teaching practice exercise 2.58 1.97 A 

 Cluster Mean and standard deviation                2.80     1.86      

Table 3 shows that the mean responses range from 2.53 to 3.38, while the standard 

deviations range from 0.06 to 2.06. This implies that the suggestions of all the items 20 

to 30 were accepted as the welfare challenges facing the respondents.  Moreover, the 

cluster mean and standard deviation were 2.80 and 1.86. This means that on the overall, 

and on the remarks column, that the Economics teacher trainees Agree (A) that all the 

items were challenges to their welfare and which goes a long way to affect their 

concentration on academic achievement and training. 

Research Question 4: To what extent do lecturers teach undergraduate Economics 

teacher trainees about innovative teaching techniques?  

Table 4a:  Mean and standard deviation of the responses of Economics teacher trainees 

on the extent lecturers teach them about innovative teaching techniques. 

S/N The following applies to my innovation 

experience  

X SD Remarks 

31 Computer Aided Instruction (CAI) 2.41 1.77 LE 

32 Programmed Instructions 1.83 1.32 LE 

33 E-Concept mapping  1.83 

 

2.47 

 

LE 

34 Futures Wheel 2.33 2.06 LE 

35 Jigsaw 1.76 2.26 LE 
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36 Advance Organizer 2.44 2.08 LE 

37 Student Team Achievement Division (STAD) 2.42 2.26 LE 

38 Programmed text books 2.36 2.88 LE 

39 Think-Pair-Share 2.17 2.36 LE 

40 Three Minutes Interview 2.24 1.82 LE 

41 Peer Learning 

 

2.56 1.26 LE 

  Cluster mean and standard deviation          2.21     1.22          

LE 

Table 4a showed that the mean responses and standard deviations of questionnaire 

items 31 to 41  range from 1.76 to 2.56 and 1.26 to 2.88 respectively. The result of the 

data analysis showed that the Economics teacher trainees are of the opinion that they 

have been taught little or nothing about the innovative teaching techniques. This can be 

deduced from the fact that only item 41 Peer learning technique had a mean above the 

criterion mean of 2.56, whereas, all other item means were below 2.5. The implication 

of this is that adequate attention is not given to innovative teaching techniques by 

lecturers in Economics teacher training institutions.    The remarks column with a mean 

of 2.21 and a standard deviation of 1.22 shows that lecturers to a Low Extent (LE) 

taught Economics teacher trainees about innovative teaching techniques. 

Table 4b: Mean and standard deviation of lecturers’ responses to the extent they teach 

Economics undergraduate teacher trainees about innovative teaching techniques. 

S/N The following apply to my innovation experience  X SD Remar

ks 

31 Computer Aided Instruction (CAI) 2.55 1.36 HE 

32 Programmed Instructions 2.64. 1.51 HE 

33 E-Concept mapping  2.52 

 

1.39 

 

HE 

34 Futures Wheel 2.85 0.76 HE 

35 Jigsaw 2.44 1.26 LE 

36 Advance Organizer 2.64 1.08 HE 

37 Student Team Achievement Division (STAD) 2.72 0.86 HE 

38 Programmed textbooks 2.66 1.88 HE 

39 Think-Pair-Share 2.87 0.36 HE 

40 Three Minutes Interview 2.94 0.82 HE 

41 Peer Learning 

 

3.46 0.26 VHE 
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  Cluster mean and standard deviation          2.76      0.99        

HE 

Table 4b indicates that all the questionnaire items means were above 2.5 excepting that 

of item 35 with a mean of 2.44. By this result, lecturers are indicating that they actually 

teach innovative techniques such as CAI,  to Economic teacher trainees. Mean 

responses and standard deviations of the lecturers range from 1.33 to 3.00 and from 

0.00 to 2.75 respectively. The cluster mean and standard deviation were 2.17 and 1.59. 

The remarks column shows that the lecturers unanimously accepted that they taught 

Economics teacher trainees three of the listed innovative teaching techniques to a High 

Extent (HE), two of the innovative techniques to Low Extent (LE) and the remaining 

two techniques to a Low Extent (VLE). 

Hypothesis (Ho): There is no significant difference in the mean response scores of 

Economics teacher trainees and their lecturers on the extent of validity of the 

Curriculum of Economics /Education and that of the Post-basic schools in the area of 

study. 

Table 5: Summary of the ‘t’ test analysis on the difference between the mean rating of 

the response scores of  Economics teacher trainees and their lecturers on the extent of 

validity of the Curriculum of Economics /Education and that of the Post-basic schools 

in the area of study. 

Category Teacher 

Trainees 

and 

Lecturers 

 N Me

an 

 

Stand

ard. 

Dev. 

 T Df Sig. 

(2-

tailed) 

    

Rem

ark  

Score Teacher 

trainees 

 31 2.5

136 

28108  -

4.510 

39 .000 S 

Lecturers  10 2.8

536 

.2804

7 

     

 

The result of the t-test in Table five shows that the probability value was .000, which is 

less than 0.05 and thereby indicating that the result was significant. Since the result was 

significant, it means that the null hypothesis of no significant difference ought to be 

rejected and was therefore rejected. By implication, it means that there is a significant 

difference between Economics teacher trainees and their lecturers on their respective 

opinions that there is a difference between the curriculum of Economics/Education and 

that of Post Basic schools in the country. This result did not indicate which was more 

vast and sophisticated than the other. 
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Summary of Findings 

 Table one showed that the Economics teacher trainees unanimously 

accepted that they are usually confronted by several subject matter challenges, 

such as a “must” of passing all their registered courses, a difference of their 

Curriculum from that of Post-Basic Schools and so on. 

 Analysis of data in Table 2 shows that Economics teacher trainees 

accepted that many financial challenges to a high extent (HE) such as 

inadequacy of money for taking three meals daily, paying school fees, buying 

recommended and relevant textbooks and so on.   

 Data analysis in Table three in respect of research question three showed 

that the Economics teacher trainees Agreed (A) that all the listed items 

constituted welfare challenges in their training programme. Some of these 

include transport fares on campus, irregular water supply, intermittent power 

supply and so on. 

  In Table 4a Economics teacher trainees indicated that their lecturers do 

not adequately teach them innovative techniques in teaching Economics. Thus, 

all the listed techniques had their respective means below 2.5. On the other hand, 

Table 4b indicates that the lecturers are of the opinion that they adequately teach 

the Economics teacher trainees the listed innovative techniques. The lecturer's 

responses had their respective means above 2.5, thereby showing positive 

disposition on the part of the lecturers. It is, therefore, not certain which of them 

is totally right or wrong.  

 The research hypothesis revealed that was a significant difference in the mean 

rating of the responses scores of Economics teacher trainees and their lecturers 

on the validity of the curriculum of Economics/Education and that of Post Basic 

schools. The study did not, however, ascertain which of the two curricula has 

wider scope or content than the other. 

 

Discussion of Findings  

The finding on the table I showed that the Economics teacher trainees have a variety of 

subject-matter challenges confronting them. As the table indicates some of these 

challenges include: a “must” of passing all courses they register, a difference of their 

curriculum content with that of Post-Basic schools, studying and passing some aspects 

of Mathematics and Statistics among others. These challenges exist because Economics 

as a subject is both vast and abstract in nature coupled with a lot of quantitative aspects. 

This finding is in line with the opinion of Rollnick and Mavhunga (2016) that there are 

difficulties in balancing       the “what” and “how” of teacher education that plays out in 
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many parts of the world raising questions about what a teacher should know and how 

“subject matter knowledge (SMK)”should be taught. These challenges may be the 

reason for the assertion by Ajeyalemi (2010) that most graduate teachers in the last 15 

years were incompetent in the knowledge of subject-matter. 

 Research question2 indicated that the respondents accepted that the financial 

challenges in table 2 affect their training programme to a High Extent (HE). The 

respective cluster means and standard deviations were highly clustered around their 

overall mean and standard deviation. The financial challenges are obvious because the 

whole country is experiencing serious economic downturn coupled with inflationary 

pressure. This finding agrees with the findings of UNDP, (2006) that most Nigerians 

live below the poverty line and that of Amzat (2010) that poverty has ripped the 

process of education apart and deprived people of getting proper access to education. 

Poverty has become the ‘boss’ with the help of corruption determining who should go 

to school and who should not. 

 Finding in table 3 showed that the Economics teacher trainees Agreed (A) that 

all the items in the table affected their welfare as students. The respective means and 

standard deviations were clustered around the overall mean and standard deviation of 

2.80 and 1.86 thereby indicating similarity of opinions by the respondents. Thus, 

students’ welfare is not what it should be. This finding is in line with Suhola (2017) 

that judging from emotional as well as partially physical distance, the efficiency of the 

student welfare implementation process is not what it could be. The finding is also in 

line with the assertion by  University of Nairobi (2009) that students’ welfare issues 

and areas that need improvement include: Accommodation, Catering, Games and 

Sports, Health Services, Careers Placement, Counselling, Students’ Organizations and 

Clubs, Chaplaincy, Students with Special needs and Security. 

               Research question 4, table 4a showed that the Economics teacher trainees 

disagreed that the lecturers adequately teach them innovative teaching techniques. The 

cluster standard deviation of 1.22 was a little spread around the cluster mean of 2.21. In 

the same vein; table 4b showed that the lecturers accepted that they taught the trainees 

innovative teaching techniques to a high extent (HE). this is portrayed by an overall 

mean and standard deviation of 2.76 and 0.99. Probably, lecturers teach innovative 

techniques but maybe using non-interactive and so ineffective teaching 

methods/techniques. This situation is in line with the assertion of Bastick (1995)that 

effective interactive teaching as maximizing lecturer/student course satisfaction and 

students’ educational attainment. Changes in the instructional strategies of the lecturer 

are needed to monitor the progress of students and capture their understanding so that 

deficiencies can be rectified in order to improve students’ academic scores and overall 
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satisfaction. Likewise, Harden and Laidlaw (2013) pointed out that educationists have 

raised concerns about interactive learning in large group teaching.  

             The above test of null hypothesis showed that the ‘t’ test value was 0.00 which 

is less than 0.05, thereby, indicating that the result was significant. Thus, this means 

that there was a significant difference between the opinions of the two groups (lecturers 

and Economics teacher trainees) in their respective views on whether there is a 

difference between Economics/Education curriculum and that of Post Basic schools. 

Obviously, the difference in the two curricula poses a serious challenge if that of post 

basic schools is wider in scope and content than that of Economics teacher trainees, 

because the trainees may not be able to handle it during their professional service 

career. 

Conclusions  

The findings are that economics teacher trainees face many challenges in their training 

programme, notable among which include subject matter difficulties, financial 

constraints, poor welfare services as well as poor knowledge of innovative teaching 

techniques. The Economics teacher trainees disagreed that they were being adequately 

taught innovative teaching techniques, no wonder, five of these respondents who were 

orally interviewed, expressed stark ignorance of the listed techniques except peer 

learning.  

Recommendations 

Based on the findings, the following recommendations were made. 

 Bursary allowances should be paid to Economics teacher trainees to subsidize the 

cost of their training. 

 Innovative teaching techniques should be taught to the trainees and should form 

the basic techniques to be used by the trainees during their teaching practice. 

 An attempt should be made to reconcile the Economics curriculum for senior 

secondary school 1-3 with the knowledge acquired by the Economics teacher 

trainees.  
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