
224 
 

   

 

 

 

 

 

 

USE OF COMPUTER IN UNIVERSAL BASIC EDUCATION (UBE): A CASE 

STUDY OF NSUKKA EDUCATIONAL ZONE. 

 

UGWUANYI, CHARLES UCHE (Ph.D) 

DEPARTMENT OF ECONOMICS, MICHAEL OKPARA UNIVERSITY OF 

AGRICULTURE, UMUDIKE ABIA STATE, NIGERIA.  e-mails: 

ugwuanyi.charles@yahoo.com  ;   ugwuanyi.charles@mouau.edu.ng 

Phone: 08038728592 

 

Abstract 

Computer as an instructional media technology provides productive teaching and 

learning in order to increase people’s creative and intellectual resources especially in 

today’s information society. This study evaluated the use of computer in the 

implementation of Universal Basic Education (UBE) programme in primary schools in 

Nsukka Education Zone. The study adopted a descriptive survey design. Four research 

questions were posed to guide the study. A well structural questionnaire titled Pupils 

Evaluation Questionnaire (PEQ) and Teacher Evaluation Questionnaire (TEQ) were 

used to collect data for the study. A simple random sampling technique was employed 

to obtain a sample of 100 primary school pupils and 20 teachers from the four primary 

schools in the education zone. The estimate of internal consistency using Cronbach 

alpha for PEQ and TEQ were .624 and .537 respectively and the overall reliability 

index was .543. Data collected were analyzed using frequency counts and simple 

percentages. The findings of the study were as follows: There is inadequate and low 

level use of computer devices, by teachers. The cost of providing electricity is too high; 

class size and school location, among others hindered the use of computers in the 

implementation of UBE programmes in the primary schools. It was recommended 

among others that government should provide computers in all public primary schools 

in the educational zone and state in general and organize seminars and workshops on 

computer instructions for all primary school teachers from time to time in Enugu State. 
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Introduction  

Nigeria, like many other countries around the world, has over the years sought to 

improve its education system by introducing reforms and making plans based on the 

educational needs of the country, hence the development of Universal Basic Education 

(UBE) (Onyenike, 2011). The concept of the universal basic education may not be a 

new idea totally. From indications, universal basic education can be regarded as an 

offshoot of the universal primary education (UPE) scheme, which was launched in the 

country in 1976. As usual with Nigeria, this scheme was abandoned midway (Aluede 

2006). The fact that the (UPE) has something to offer, perhaps led to the re-introduction 

of the scheme and concept known as the Universal Basic Education in 30
th

 September 

1999 by Obasanjo regime.  The Universal Basic Education (UBE) is a policy reform 

measure of the Federal Government of Nigeria, which is aimed at rectifying distortions 

in the Basic education. UBE is conceived to embrace formal education up to age 15 as 

well as adult and non-formal education including an education of the marginalized 

group within the Nigeria society. The objectives of UBE programme include, among 

others, the following: (i) providing free and compulsory education universally from the 

first year in the primary to the third year in the Junior Secondary School (JSS 3); (ii) 

drastically reducing drop-outs at the primary school level by enhancing quality, 

relevance and effective education; (iii) developing in the entire populace, the interest in 

and also the promotion of education; (iv) providing functional literacy for adults i.e., 15 

years and above; (v) providing complementary educational opportunities for persons 

who left school too soon; (vi) providing for universalization of educational 

opportunities at formal and non-formal levels; (vii) serving as a necessary starting point 

at curing the ills of the educational system; and (viii) serving as a means for national 

mobilization and awareness (FGN, 2003). 

 

Accordingly, the Universal Basic Education Commission in its annual report in 2005 

listed the objectives of Universal Basic Education to include: ensuring unfettered 

access to 9 years of formal Basic education; provision of free universal basic education 

for every Nigeria child of school age; reducing drastically the incidence of drop-out 

from the formal school system through improved relevance; quality and efficiency and 

ensuring  the acquisition of appropriate levels of literacy, numeracy, manipulative, 

communicative and life skills, as well as the ethical, moral and civic  values needed for 

laying a solid foundation for lifelong learning. Also the FGN (2003) posited that the 

broad aim is to give a solid foundation for lifelong learning through the inculcation of 

appropriate learning- to- learn self-awareness, citizenship and life skills. With this 

focus, it can be concluded that beyond increasing access to education, ensuring quality 

is a key goal of basic education in Nigeria. Quality improvement has two important 

dimensions: increase in the amount of subjects covered by existing curriculum, and 

through better pedagogy (changes in the learning process). The later includes 

developing new types of learning, ability to gather and manipulate information, 
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problem solving, higher order thinking, critical and creative thinking and other 

necessary skills to interact in knowledge based economies. The need for the changes in 

the learning process paved way for the use of Information and Communication 

Technology ICT in teaching and learning processes where students are expected to play 

more active roles than before (Alabi, 2004); especially if basic education should target 

the four pillars of learning- learning to learn, learning to be, learning to live together 

and self-awareness (Delors, 2006). The Federal Government of Nigeria, in the National 

policy on Education (Federal Republic of Nigeria 2004) recognizes the prominent role 

of ICTs in the modern world, and has integrated ICTs into education in Nigeria. To 

actualize this goal, the document states that government will provide basic 

infrastructure and training in the primary school. The aim of the initiative is to impact 

ICT skills to young Nigerians in primary schools and to harness ICT to improve, 

enrich, and expand education in Nigeria (Aginam 2006). This made Wolff & 

Mackinnon (2002) to say that to compete successfully in a competitive global economic 

environment, a highly skilled and educated workforce with aptitude and skills in the 

application of ICT is very essential. This makes knowledge and use of ICT central to 

education in the 21
st
 century. People need to be effective and efficient in the use of ICT 

for success in today’s rapidly changing and highly competitive world which depends on 

such knowledge and skills; hence Nigeria to take the best advantage of the knowledge 

economy (Obanya, 2004). Assie- lumumba (2008) captured this succinctly:  

Beyond the immediate educational goals is the question of how 

to provide the best education to form the next generation of 

competent leaders from community to the national and global 

levels, economic planners, scientists, artists, humanists, and 

more generally informed citizens, especially in this fast-paced 

technology- prone and globalize world (P. 2). 

   

 In response to this, the federal government of Nigeria launched the National policy on 

computer literacy in 1988 at primary, secondary and tertiary levels of education, the 

following objectives are enumerated at the primary school level.  

- ability to use and programme computer  

- knowledge and ability to use and develop software  

- understanding of the structure and operation of the computer  

- knowledge about the history of the computer.  

- appreciative of the economic, social and psychological impact of the computer  

- the use of the computer in problem solving (National policy on information and 

communication technology, 2012)  

The policy aims that the objectives would provide opportunities for all the pupils to 

acquire a level of knowledge about computers which would fit them directly into the 

world of work or for further studies in higher institutions. Uduosoro (2000) stated that 
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computers were first brought into the classroom by those who saw the way in which 

they helped facilitate their process. Yusuf (2005) noted that ICT has impacted on the 

quality and quantity of teaching and research in traditional and distance education 

institutions through provision of dynamic, interactive and engaging content and 

providing real opportunities for individualized instruction. He further expressed that it 

has the potentials to accelerate, enrich and deepen skills, motivation and engage 

students learning; help to relate school experiences to work practices, contribute to 

radical changes in the schools and provide opportunities for connection between the 

school and the real world. Haddad & Jurich (2002) summed it up: 

The traditional model of learning emphasizes mastery of facts 

and concepts. ICT diversifies the system of representation 

through the use of various stimuli (images, sounds and 

movement) and address the needs of diverse types of learning 

(visual, psychomotor and affective) (P.33).  

 

Statement of the problem 

It is on the backdrop, according to Bankole (2008) that made the federal government to 

integrate computer education into the curriculum of all levels of education in Nigeria. 

Some schools have commenced pilot programmes in computer studies in selected 

schools. Moreover, some public and private primary schools for instance in Enugu state 

claim to offer computer studies. They add this in their advertisement slogans to attract 

parents. But having computer in schools is one thing, using it for instruction is another 

thing. Therefore, the purpose of this study is to evaluate the use of computer in the 

implementation of UBE programme in the primary schools in Enugu State. It is hoped 

that the study will provide information on the effectiveness of the use of computer in 

the implementation of UBE is being achieved and it will further stimulate research and 

or discussion on the issue of computer education in implementation of UBE at the 

primary school level.  

 

The study is delimited to an evaluation of the use of computer in implementation of 

UBE programme at primary school level in Enugu state. The study involved senior 

primary school i.e. Primary 4-6 teachers’ pupils in public primary schools in Enugu 

state.  

 

Research Questions  

The following research questions were formulated to guide the study.  

1. How adequate are the computer devices in the school for the implementation of UBE 

programme in primary school level?  

2. What is the frequency of use of computers by teachers in teaching and learning in the 

primary schools? 
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3. What are the benefits of use of computers in classroom teaching and learning in 

primary school level?  

4.  What are the constraints associated with the effective use of computer in the 

teaching and learning in primary school level?  

   

   Review of Related Literature 

 

 Concept of Evaluation  

Evaluation is inevitable in all fields of study where judgments need to be made. Isreal 

(2007) defines evaluation as the appraisal of the worth or value of a thing or action and 

the making of appropriate decision on the basis of such appraisal. Obasi (2009) sees 

evaluation as the process of securing information about something in order to determine 

the value of the thing evaluated. When we evaluate, we want to judge the worth or 

merit of something. In other words, based on the evidence or data available, value 

judgment is passed on an object. Nworgu (2002) defines evaluation as a process of 

seeking, obtaining and quantifying data with a view to making judgment about objects, 

events or their characteristics. However, Keachie (2005) explains evaluation as a 

systematic process of determining the extent to which students achieve instructional 

objectives. Evaluation therefore, is the systematic process of collecting evidence to 

determine whether changes are taking place in a learner as well as determines the 

amount or degree of change in individual students (Wittrock, 2006). As earlier 

mentioned, the aim of evaluation is to produce evidence about the nature, the direction 

and the extent of behavioural changes which arise from educational endeavours and use 

evidence as a guide to the modifications of any phase of curriculum process. In addition 

to assessing behavioural changes in individual or groups, it is necessary to make 

judgments about the objectives of the school and the suitability of the learning 

experiences, the content, organization and teaching methods used to attain them. 

Evaluation includes not only the process of determining what the actual educational 

outcomes are and of comparing them with the expected outcomes, but it involves 

judgment about the nature and desirability of any demonstrated changes. Judgments of 

this kind according to Wheeler (2000) obviously bear directly on educational objectives 

but they cannot be made until some assessments have been carried out.  

 

Concept of UBE 

In 1948, the Universal Declaration of Human Rights asserted that everyone has the 

right to education (United Nation, 1948). Over 40 years later, it is clear that many 

people are still being denied this basic human right. Indeed, the 1980s saw more 

backward than forward movement in most countries of the world. It was at that point 

that a world conference on Education for all was held in Jomtien, Thailand for the 

purpose of forging a global consensus and commitment to provide basic education for 
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all (Obanya, 2000). Universal Basic Education (UBE) is the programme which grew 

out of that conference (Dike, 2000). President Olusegun Obasanjo formally launched 

the UBE in Nigeria on 30
th

 September, 1999. The programme is intended to be 

universal, free and compulsory. The UBE has three main components universal, basic 

and education. Universal here means the programme is for every one irrespective of 

tribe, culture or race and class (Aluede, 2006, Eddy & Akpan, 2009). The term basic 

depicts that which is a fundamental or essential thing that must be given or had. It is on 

this factor that every other thing rests on. Without it, nothing may be achieved. It is the 

root for acquisition of any knowledge (Eddy & Akpan, 2009). While education means 

acquiring appropriate levels of literacy, numeracy, manipulative, communicative and 

life-long skills as well as ethical, moral and civic values needed for laying a solid 

foundation for life-long learning. Hence UBE can be seen as that type of education that 

every individual must have. It should not be a privilege but a right and it should be the 

sum total of an individual’s experience. 

  

 Concept of Computer 

According to Ojeme (2006) computer can simply be described as a powerful device 

which has the capability of accepting data as (input) in a prescribed form, apply a series 

of arithmetic and logical operation on the data (processing) and produce the result of 

these operation as (output/information). The output is produced in specific format to the 

users at fast speed under the control of some logical sequence of instruction called 

program. The introduction of computer which is the major and most influential 

technology of the last millennium has however, made the impact of technology greater 

felt in every sector and also in the educational sector (Fakege, 2010). It is through the 

introduction of this major technology that the world actually started talking about 

information technology. The importance of technology in the educational process is 

quite evident. Computer holds greater promise in the instructional process compared to 

other media such as book materials, chalkboard, radio, television and film that have 

dominated instructional practices over the years. The computer is capable of activating 

the senses of sight, hearing and touch of the users. It has the capacity to provide higher 

interactive potential for users to develop their intellectual and creative abilities. The 

computer offers a problem-based learning environment that helps the users to apply 

themselves in a creative manner and acquire active rather than passive knowledge. 

Thomas (2007) and Shavinina (2007) share the view that the computer as an 

instructional media technology provides productive teaching and learning in order to 

increase people’s creative and intellectual resources especially in today’s information 

society. Consequently, there is emphasis on the intensive use of  computer for teaching 

and learning in the developed world as a potent means of equipping students for 

successful and productive living in a technological developed world (Thomas, 2007; 

Kruse, 2005). 
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 At the instructional level, computers are used by students to learn reading, 

comprehension, pronunciation, synonyms, and translations and so on. Through the 

simultaneous use of audio, text, multi-colour images, comics motion, computers give 

ample and exceptional opportunities to the students to develop capacities for high 

quality learning and to increase their ability to innovate. Computer technology is thus 

expected to be widely used in classroom as a means of supporting instruction. Bankole 

(2003) reported that, integrating computers into teaching and learning improved the 

quality of students work, engage  primary, secondary students and instructors in a more 

dynamic and collaborative classroom and inspire their rediscovery or rethinking of 

some basic approaches to teaching and learning of concepts of school subjects. 

Uduosoro (2000) stated that computers were first brought into the classroom by those 

who saw the way in which they helped in facilitating their process. Yusuf (2005) noted 

that computer has impact on the quality and quantity of teaching and research in 

traditional and distance education institutions through provisions of dynamic, 

interactive and engaging content and providing real opportunities of individualized 

instruction. He further expressed that it has the potential to accelerate, enrich and 

deepen skills, motivation and engage students learning; help to relate school 

experiences to work practices, contribute to radical changes in the schools and provide 

opportunities for connection between the school and the real world.  

 

 Theoretical Framework 

System Theory  

This work is anchored on system theory. The concept of a system was first initiated by 

a Biologist- Von Bertalenffy in 1950, who outlined what is now known as the general 

systems theory. A system theory explains the existence of different parts which perform 

different functions in such a way that each part interacts and is interdependent on the 

other parts. A typical system is characterized by an input that is a component which 

enters from the outside, conversion process and an output component which leaves the 

system for the outside/environment. This study is hinged on the system theory because 

the inputs in this case are educational resources, the process involves management 

strategy employed to transform the output which describes skills acquired and the 

quality of the output or graduate. Nwankwo (1984) and Zelvys (2004) describe a 

system as series of interrelated and interdependent parts such that the interactions of 

any part affect the whole system.  

 

 Empirical Literature  

Fakeye (2010), had a study on Evaluation of the use of computer in the teaching and 

learning of English language in private junior secondary schools in Ibadan metropolis. 

Three research questions guided the study. Two instruments were used for the study. 

The instruments used were students’ evaluation questionnaire and teachers’ evaluation 
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questionnaire. The results showed that teachers in private school do not use computers 

to teach English language contrary to claims made by those schools. Also findings 

reveal that teachers are aware of the immense benefits of using computer to teach 

English language and the paucity of computers and absence of software that can aid the 

teaching of English language are some of the problems militating against the use of 

computer for teaching English language.  Based on the findings of the research, 

recommendations were made that private schools should not just acquire computers; 

they should utilize them for English language instructions in view of their potentials for 

effective learning. The research has some variables in common with the present study, 

such as evaluation, use of computer and the school type but differ significantly because 

the present study is on the use of computer in the implementation of universal basic 

education programme in Enugu State. 

 

 Oyenike (2010) carried out a study on the Quality Basic Education Development in 

Nigeria, imperative for use of ICT. This study explores Nigeria’s ICT in education 

polices, implementation efforts, the availability of ICT tools in schools, teachers 

knowledge, experience and practices in the  uses of ICT at the basic education level, 

using qualitative analysis of existing documents and descriptive research design. The 

survey instrument is a self-designed and validated 50 item questionnaire administered 

to sampled basic education teachers in Lagos state. Findings showed that Nigeria is yet 

to fully commit to ICT integration in education as two key ingredients are lacking – 

skilled teachers and ICT tools and other infrastructure. It is recommended that these 

issues must be addressed within a focused and implementation committed ICT in 

education policy. This work has similar variables with the present study, like 

implementation, basic education level and the availability and the use of ICT tools etc, 

but differ  because the present study seek to evaluate the use of computer in the 

implementation of  UBE in Enugu state.  

 

Akpan, Essin & Obot (2012) studied on application of information and communication 

technology (ICT) in the teaching and learning of social studies in secondary schools in 

Akwa Ibom state. A survey design was adopted for the study. The sample consisted of 

three hundred and twenty-six (326) teachers that teach from JS 1 to JS 3 class. The 

study revealed that social studies teachers understand the benefit of ICT usage in 

education. The findings also revealed that social studies teachers considered computers 

as a viable educational tool that has the potentials to bring about different 

improvements to their schools and classrooms. The study also indicated that there is a 

strong positive correlation between teachers’ attitude toward ICT in education and their 

perceptions of the advantages of the use of computers. Recommendations and 

suggestions were made for effective implementation of ICT in social studies curriculum 

for use as envisaged in vision 20:20-20 for primary and secondary school curriculum 
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for social studies learners. This work is similar because the present study tends to use 

survey design adopted by the later.  

 

 Research Method 

  

This study used a descriptive research design. According to Nworgu (2006) descriptive 

surrey are those studies which aim at collecting data on, and describing in a systematic 

manner, the characteristic features or facts about a given population.   

This study was carried out in Enugu State. Enugu state has 17 local government areas 

and divided into six Education zones namely Nsukka, Obollo Afor, Agbani, Udi, Enugu 

North and Enugu East education zones. Nsukka education zone is chosen for the study.  

The population consists of all pupils and teachers in primary school V class in public 

primary schools in Nsukka education zone of Enugu State     

 Random sampling technique was used to select four schools in Nsukka education zone. 

From the four schools the researcher selected 100 primary school pupils and 20 

teachers in public primary schools in Nsukka education zone through simple random 

sampling.     

The instrument used for this study was questionnaire which was developed by the 

researcher. The instruments consisted of Pupils Evaluation Questionnaire (PEQ) and 

Teachers Evaluation Questionnaire (TEQ).  

 

The instrument was administered to the respondents (teachers and pupils) directly by 

the researcher and retrieved immediately after being filled to avoid attrition.  

The data was analyzed using mean and frequency deviation. The mean response 

benchmark of 2.50 was up held. Therefore any item that has a mean response of 2.50 

and above was considered positive while mean response below 2.50 was considered 

negative.   

 

RESULTS 

 

The data collected for this study were statistically analyzed and presented in this 

section. Frequency and percentage tables were used in the presentation. Each table 

contains information on the responses to the research questions.  

Research Question 1:  How adequate are the computer devices in the school for the 

implementation of UBE programme at primary school level?  

 

 

 

 



Journal of Economics and Environmental Education                                                233 
 

Table I: Frequency and Percentages of the Adequacy of Computer Devices for the 

Implementation of UBE.  

 Computer 

devices  

 Very 

adequate 

Adequate  Inadequate Very 

inadequate  

  Freq

uenc

y  

Perc

ent  

Freq

uenc

y  

Percen

t 

Frequ

ency 

Perce

nt 

Fre

que

ncy 

Percen

t 

1 CD- Rom 

Drive  

6 6% 24 24% 22 22% 48 48% 

2 CD- Writer  8 8% 20 20% 24 24% 48 48% 

3 DVD 4 4% 22 22% 20 20% 54 54% 

4 DVD- Rom 

Drive  

14 14% 8 8% 40 40% 38 38% 

5 DVD writer  16 16% 20 20% 22 22% 42 42% 

6 DVD Ram 

drive  

8 8% 24 24% 24 24% 44 44% 

7 Floppy  disk  6 6% 18 16% 20 20% 56 56% 

8 Zip drive  28 28% 20 20% 12 12% 40 40% 

9 USB flash 

drive  

10 10% 14 14% 22 22% 54 54% 

10 Tape drive  12 12% 18 18% 28 28% 42 42% 

11 Modem  16 16% 16 16% 12 12% 56 56% 

12 Keyboard  14 14% 12 12% 22 22% 52 52% 

13 Mouse and 

Trackball  

22 22% 10 10% 20 20% 48 48% 

14 Joystick and 

game pad  

20 20% 8 8% 16 16% 54 54% 

15  Image 

scanner and  

web cam  

10 10% 20 20% 28 28% 42 42% 

16 Microphone  28 28% 14 14% 8 8% 50 50% 

17 Printer and 

monitor  

6 6% 20 20% 18 18% 54 54% 

18 Speakers 

and 

Headset. 

12 12% 18 18% 20 20% 52 52% 

 

The table 1 above, indicates that only the DVD- ROM drive are adequate in the school 

for the implementation of UBE Universal basic Education programme in primary 

school level. The remaining 17 computer devices are either very adequate, inadequate 
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or very inadequate. Responses on these items are quite above the deterring score of 

40%.  

Research Question 2:  What is the frequency of use of computers by teachers in 

teaching and learning in the primary schools? 

 

Table 2: Frequency Counts and Percentage of Students on the Use of Computer 

Devices by teachers  

 

 Computer 

devices  

Very often  Often Seldom   Not  at all  

 Teachers 

use these 

computer 

devices   

Freq

uenc

y  

Perce

nt  

Frequ

ency  

Percen

t 

Frequ

ency 

Percen

t 

Freque

ncy 

Percen

t 

19 Touchpad  10 10% 20 20% 56 56% 14 14% 

20 Pointing 

sticks  

14 14% 18 18% 40 40% 28 28% 

21 Touch 

screen  

18 18% 18 18% 46 46% 18 18% 

22 Light pen  14 14% 14 14% 56 56% 16 16% 

23 Digitizer  18 18% 18 18% 48 48% 16 16% 

24 Graphic 

tablet 

Electronic 

white board  

8 8% 30 30% 44 44% 18 18% 

25 Video cards  16 16% 8 8% 52 52% 24 24% 

26 Audio cards 18 18% 16 16% 56 56% 10 10% 

27 Plotters 

LCD 

projection 

panels  

14 14% 14 14% 58 58% 14 14% 

28 Microfilm  12 12% 8 8% 56 56% 24 24% 

29 Facsimile 

fax speakers  

6 6% 24 24% 52 52% 18 18% 

 The result from the table above indicates that 30 (30%) 32 (32%), 36 (36%),  28 (28%) 

36, (36%), 38 (38%), 24 (24%), 34 (34%), 28 (28), 20 (20%),  and 30 (30%)  of the 

pupils said  that teachers  use touchpad, pointing sticks, touch screen, light pen, 

digitizer, graphic white board, video cards, audio cards, plotters. LCD,  microfilm and 

facsimile fax speakers in teaching  and learning  70 (70 %), 68, (68%), 64 (64%), 72 

(72%) 64 (64%), 62 (62%),76 (76%), 76 (76%), 72 (72%), 80 (80%) and 70 (70%) 
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respectively are of the opinion that the following computer devices are either seldom or 

not-at-all being used in teaching  are learning. This result shows that the responses of 

who are of the opinion that the computer devices are either very often or often used are 

quite below the determining score of 40%. In other hand the responses of those who are 

of the opinion that the devices are either seldom or Not at all being used are quite above 

the determining score of 40%. This means that computer devices are poorly used in 

teaching and learning in the schools.  

Research Question 3: What are the benefits of use of computers in classroom teaching 

and learning in primary school level?     

 Table 3: Frequency Counts and Percentages of Teachers on the benefits of use of 

Computer in the implementation of the UBE   

  Strongly 

Agree  

Agree  Disagree Strongly 

Disagree  

 With the use 

of computer  

Freq

uenc

y  

Perc

ent  

Frequ

ency  

Percen

t 

Frequ

ency 

Percent Freq

uenc

y 

Percent 

30 Students are 

able to learn 

better and 

quickly  

6 6% 60 60% 20 

 

20% 14 14% 

31 Students to 

learning 

through may 

senses, 

enhance 

better 

learning   

16 16% 56 56% 24 24% 4 4% 

32 Academic  

achievement 

of the 

students in 

school 

subjects is 

enhanced by 

the use of 

computer  

10 10% 60 60% 16 16% 14 14% 

33 Highly 

effective 

than 

conventiona

l method  

14 14% 52 52% 26 26% 8 8% 
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34 Teaching is 

made easier 

with the 

aids of 

computer. 

16 16% 42 42% 26 26% 16 16% 

The result from table 3 indicates that 66 of the teachers agreed that the effective use of 

computer to teach enables the pupils to learn better and quickly, 72% of the teachers 

equally agreed that computer provides opportunity for pupils  to learn  through many 

senses, 70% agreed that the effective use of computer in teaching  enhances the 

academic achievements of pupils, 64% agreed that the effective use of computer  is 

highly  effective than the conventional  method, and 58% of the teachers as well agreed 

that the teaching with the aid of computer made teaching easier. All the responses are 

above 50% which is a pointer to the fact that the teachers acknowledged that computer 

is an effective aid in the teaching and learning, although they claimed in research 

question 2 that the teachers do not use the computer devices to teach them.  

Research Question 4: What are the constraints associated with effective use of 

computer in the teaching and learning in primary school level 

 

Table 4: Frequency counts and percentages showing constraints associated with the use 

of computer  

     Strongly 

Agree  

Agree  Strongly 

Disagree 

Disagree  

 Constraints 

associated 

with the use  

Freq

uenc

y  

Perce

nt  

Freq

uenc

y  

Percen

t 

Freque

ncy 

Perc

ent 

Freque

ncy 

Percent 

35 The number 

of computer 

provided 

affects the 

use of 

computer  

16 16% 50 50% 22 22

% 

12 12% 

36 The teachers 

ability and 

skill in 

using 

computer 

need to be 

improved 

for effective 

teaching  

20 20% 50 50% 20 20

% 

10 10% 
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37 Availability 

of 

appropriate 

software 

designed 

purposely 

for teaching   

18 18% 56 56% 18 18

% 

8 8% 

38 Adequate 

financial 

support is 

required  

26 26% 54 54% 8 8% 12 12% 

39 pupils 

access to 

computer 

within and 

outside the 

school.  

20 20% 48 48% 14 14

% 

18 18% 

40 The cost of 

providing 

adequate 

electricity 

for the 

system is 

expensive  

16 16% 64 64% 8 8% 12 12% 

41 Other 

school 

factors like 

class size 

location 

affect the 

use of 

computer. 

14 14% 60 60% 18 18

% 

8 8% 

 The  results from table 4 above indicates that 66% of the teachers and pupils agreed  

that the number of computers provided affects the effective use of computer in teaching 

and learning, 70% agreed that the teachers ability and skill in using computer need to 

be improved for effective teaching, 74% agreed  that availability of appropriate 

software designed purposely for teaching and learning can serve as a constraints if not 

available, 80% agreed that there is need for adequate financial support to enhance 

effective teaching, 68% agreed that  pupils access to computer can serve as a 

constraints 80% agreed that the cost of providing adequate electricity for the system is 

too effective, and as well 74% agreed that other school factors like class size, location 
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can affect the use of computer in teaching and learning. All the responses fact that if all 

these factors are not in place, it can serve as a constraints to the effective use of 

computer  in the implementation of Universal Basic education programmes in the 

primary school.  

 

Summary, Conclusion and Recommendation 

In this section, summary of the study, conclusion and recommendation are presented.  

The first finding of this study is that computer devices are not adequately used in 

teaching and learning for the implementation of universal Basic Education (UBE) 

Programmes in primary schools. Another finding from this study is that teachers’ use of 

computer devices in teaching and learning are very poor. It was also found in the study 

that teachers are aware of enormous benefit of computer devices as an aid in teaching 

and learning. Another important finding in this study is that the cost of providing 

electricity, class size and location affects the use of computer in junior secondary 

school in Enugu state The findings affirmed the findings of (Fakeye 2010, Oyenike 

2010, Yusuf 2005, Uduosoro 2000). 

 Conclusion  

It has been determined through this study that there are inadequate computer devices 

and low level use of the computer devices for instructions by the teachers. Class-size, 

location and as well the huge money involved in providing computer have been 

identified as the major hindrances in using computer in the implementation of UBE 

programme in primary schools. This calls for a re-orientation of the various schools to 

facilitate the use of computer in instructional process to improve the teaching and 

learning and enhance the implementation of the UBE. 

 

Recommendations  

Based on the conclusion drawn from the findings of this study, the following 

recommendations are made.  

1. All public schools should have well-equipped computer room for instructions 

in schools which should be accessible.  

2. Teachers  and students should be encouraged  to be computer literate  

3. Government should endeavour to give priority to the use of computer in 

instructions.  

4. Workshop and seminars on computer instructions for all teachers should be 

organized from time to time by the government free of charge.  

5. Government should provide computer in all public primary schools and ensure 

that both the teachers and pupils have access to the systems. 
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