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Abstract  

This paper was on resource inputs as a correlate of effective implementation of the 

Economics curriculum. The paper employed Economics 452 Economics teachers as 

respondents for the study. A correlational study was used. Two instruments were used 

for data collection; Resource Inputs Questionnaire for Effective Implementation of 

Economics Curriculum (RIQIEC)” and Effective Implementation of Economics 

Curriculum Questionnaire (EIECQ. Face validation by three research specialists was 

carried out on the instrument. The internal consistencies of the instruments were .77 

and .81 respectively. These were obtained using the Cronbach Alpha. The Pearson 

product-moment correlation coefficient (PPMC) was used in answering the research 

questions (r) while the hypotheses were tested using P-value at .05 alpha level. The 

paper showed a high positive correlation between teachers’ qualification and effective 

implementation of the Economics Curriculum.  Also, the correlation between 
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instructional materials and effective implementation was positive and moderate. From 

the findings, some recommendations were made that education stakeholders need to put 

in place policies that will ensure that qualified teachers are recruited to effectively 

implement the Economics curriculum. These they can achieve by ensuring that the best 

teachers are recruited in the system among others. 

 Keywords:  Resource inputs, curriculum implementation, Economics      

Introduction 

 The acquisition of skills, attitudes, competencies, critical and creative thinking 

are some of the objectives of Education. And for the attainment of these objectives, 

there is a need for the adequate provision of resource inputs. Therefore, resources 

availability and utilization in a school are vital in the attainment of learning outcome. 

The learning outcome of students is to some extent affected in using inappropriate 

resources inputs. Thus, Oleabhiele and Magu (2015) affirmed that the selection and 

utilization of appropriate resources inputs are essential in making sure that schools 

become institutions where learners interact with one another and benefit from a 

collaborative and stimulating school environment, and subsequently improve learning 

and enhances their achievement level. This justifies the essence of resources inputs in 

the teaching-learning process. 

 According to Miller and Spoolman (2011), resources can be considered as the 

profile of funds, materials, human and other assets that can be drawn on by an 

individual or a body or institution in order to execute certain task or programme 

effectively.  Resource input, on the other hand, can be regarded as the supply of these 

resources to the organisational processes for the effective functioning of the 

organisation to achieve its goals and objectives (Schneider, 2008). According to Etugo 

(2013), resource inputs for school programme constitute input into the employed in any 

instruction for the realization of the educational programme and helps in the 

actualization of educational objectives. Resources inputs considered in this context 

include staff (both teaching and non-teaching), funds, textbooks, instructional 

materials, and laboratory equipment, playgrounds and sports facilities. Agreeing with 

the above, Ofoegbu (2009) noted that resources for teaching and learning can be 

categorized into human and material resources. According to her, human resources 

include professional teachers and experienced staff that provide administrative and 

other services. Material resources, on the other hand, refer to funds, instructional 

materials, classrooms, laboratories, furniture and playgrounds. 

 However, for the realization of the objective of this study, teachers are 

categorized as human resource and they are professionally prepared and recognised to 
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perform the task of tutoring others with the sole aim of bringing desirable change in the 

learners. In the same vein, Ede and Oleabhiele (2018) observed that the number, quality 

dedication to duty of the teacher who is the curriculum are pivotal to the success of the 

curriculum design. Based on this statement, stakeholders in the educational industry 

concluded that the advancement of any society or system of education is anchored on 

the quality of her teachers. In support of the above, Etugo (2013) opined curriculum 

content or objectives cannot be realized without the teachers, no matter how well 

structured the curriculum design hence, the need for material resources. Material 

resources in this regard refer to those resources that the teacher can employ to enhance 

the implementation of the curriculum during the teaching-learning process. 

 Educational resources as earlier noted in this study include teachers, funds, 

instructional materials, infrastructural facilities, laboratories and libraries.  Ubanatu, 

(2013) noted that most of the wealthy people in our society and government seem not 

to have interest in funding education resulting to acute shortage of instructional 

materials, other resources that could enhance instructional delivery in schools. 

Furthermore, Unachukwu (2008) observed that available infrastructural facilities, 

materials, qualified teachers for curriculum implementation are grossly inadequate. A 

situation that has obviously harm the educational system. 

 Funding is a fundamental determinant of the provision of resources for 

education. The ability to purchase instructional resources, pay salaries, build classroom 

and laboratories and equipment is a function of availability of fund. This may have 

influenced the opinion of Razak in Ubanatu (2013) that poor funding and lack of 

maintenance culture from the governments, individuals and associations were the 

factors responsible for the dearth of resources in most secondary schools. In addition, to 

funding, another important factor for the effective implementation of the Economics 

curriculum is the provision of a well-equipped Economics laboratory. Olatoye (2011) 

stressed that laboratories, libraries and most of the classrooms in which schools and 

colleges study are poorly equipped. According to him, most of these are not equipped 

with essential books, and current journals and magazines.  

 Furthermore, resources may be available schools but the utilization level cannot 

be the same considering certain factors.  These factors according to Olatoye (2011) 

include; teachers’ qualifications, experiences, power supply (electricity), infrastructural 

facilities, time, funds and access to information technology. He further affirmed that in 

the distribution of educational resources, some schools tend to get more materials than 

others due to the location of the school and the influence of stakeholders in the 

education sector. These adversely affect the curriculum implementation process and the 

achievement of educational objectives. This scenario points to the fact that resource 

inputs are pivotal for a successful educational system. 



Oleabhiele and Omorogiuwa (2019)                                                                             95 

 

Corresponding author email: ivyese1414@gmail.com 

 
 

 The curriculum is a plan for an instructional guide. Curriculum according to 

Etuk, Udosen and Edem in Oko (2014), saw curriculum to be organised learning 

experiences exposed to learners in order to achieve predetermined goals of education. 

In the same vein, Oleabhiele (2008) described a curriculum to be a programme of 

instruction which the learner is expected to be exposed to throughout his/her schooling 

period. The curriculum implementation process is putting the curriculum into use.  

 Curriculum implementation involved using the curriculum design to teach the 

learners under the guidance of a tutor. At this phase, the individuals are expected to 

interact with other students under the guidance of a professional teacher. (Ede, 

Oleabhiele & Modebelu, 2016). This implies that during curriculum implementation, 

both the teachers and students are meaningfully engaged in a well-planned activity that 

could lead to a change in behaviour. This is why Oleabhiele (2012) said the exposure of 

the students to the learning experiences imbibed in the curriculum design by the teacher 

is regarded content presentation stage. The implementer of the content developed at the 

classroom level is the teacher who organised learning situations centred on helping 

learners to respond to planned instruction which is the primary aim of education (Oko, 

2014). 

 As a road map that guides educational goals and objectives, every school 

subject including Economics is expected to have a well-designed curriculum. 

Economics is one of the subjects in the Nigerian education system. Economics as a 

school subject deals with the study of mankind and the processes involved in meeting 

his pressing needs through making sacrifices and choice in order to derive maximum 

comfort. Similarly, Economics is also a social science that studies how individuals, 

firms and governments make decisions and choices in the face of unlimited wants and 

allocate scarce resources to their most important, pressing and preferred needs. 

 In addition, Economics as a discipline has been defined by different scholars in 

the discipline. Each of these definitions’ points to the same subject matter Also, 

Onwukwe and Agwu in Oleabhiele (2015) defined Economics as the study of welfare. 

They noted that the ultimate goal of all human efforts is the improvement of the welfare 

of mankind.  More so, Economics is of great importance because it is a subject that has 

a direct utility which prepares a student for a wide range of career options, ranging 

from teaching, business, banking, accountancy, planning to governance (Hall, 2013). 

Similarly, the economy is generally seen as the bedrock of development of any nation. 

This is why Economics in all spheres of human endeavour has long been recognized 

worldwide. Also, considerable emphasis is usually placed on the teaching of the subject 

throughout the world (Ede, et al, 2016) Schools and colleges teach Economics and 

many students offer Economics at least for self-management of life situation and 

personal emancipation (Oleabhiele, 2008).  
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  Finkelstein (2011) equally stressed that the Economics knowledge acquire 

helps to prepare an individual to be self-reliance and contribute meaningfully his/her 

immediate environment. Thus, it is of great importance to note that secondary school 

Economics curriculum is very interesting, enlightening, revealing and addresses 

important economic issues in the country. The Federal Republic of Nigeria, FRN 

(2013) stated the rationale for introducing the subject was to arm the recipient with 

Economics literacy with practical knowledge for making a concrete decision on 

economic issues.  

Despite the laudable philosophy behind the introduction of the subject, it has 

been observed that students’ performance in the subject has not been encouraging in 

standardised and non-standardised examinations. Confirming this, the Report of (2016) 

West African Examination Council Chief Examiner affirmed that the Economics 

students’ achievement at the end of terminal examinations is not to write about. Also, 

Ojelabi (2009) affirmed that the persistent poor performance of students’ in Economics 

as resulted has risen the concern of stakeholders in the Education sector. Supporting, 

the claim above, Alaka and Obadara (2013) noted that this poor achievement of 

students in Economics is very disheartening considering the fact that the subject is 

expected to aids the recipients in the critical, -creative thinking and making rational 

economic decisions. 

This is evidenced in the WAEC Chief Examiners reports of various years which 

showed that between 35% and 50% of the candidates passed Economics at credit level 

(grades A1-C6) from 2010 to 2013. Furthermore, statistics of results in the WASSCE 

for school candidates from 2014 to 2016 in Nigeria showed that between 42% and 59% 

of the candidates passed Economics at credit level (grades A1-C6). The Chief 

Examiners also reported that a good number of candidates have poor knowledge of 

drawing graphs and simple calculations and could not compute values from the graph. 

They also showed a great deficiency in the application of graphical representations to 

economic analysis as well as most of the candidates have weak manipulative skills.  All 

these might have been attributed or associated with resource inputs such as teachers’ 

qualification and instructional materials which is why the research was carried out to 

find out their correlation. It is against this background that the researcher sought to 

carry out a study on resource inputs as a determinant for the effective implementation 

of the Economics curriculum. 

 

Objectives of the Study 
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1.   teachers’ qualification does not relate to the effective implementation of the 

Economics curriculum 

2. instructional materials do not relate to effective implementation of Economics 

curriculum  

 

Research Questions 

 

1. How does teachers’ qualification correlate to effective implementation of the 

Economics curriculum  

2. How do instructional materials relate effective implementation of Economics 

curriculum  

 

Hypotheses 

HO1: Teachers’ qualification is not a determinant to the effective implementation of 

the Economics curriculum. 

Ho2. Instructional materials do not significantly relate to the effective 

implementation of the Economics curriculum. 

  

Methodology 

 The study was correlational by design. Engwa and Ozofor (2015) empower the 

researcher to establish the strength of the relationship between variables; rather, it 

merely emphasizes the variations or relationships in the scores on the variables which is 

are just descriptive. This design is considered appropriate for the study since the study 

is only trying to establish the relationship between resource inputs and the effective 

implementation of the Economics curriculum in schools rather than cause-and-effect 

relationships between variables under considerations. 

 Four hundred and fifty-two (452) Economics teachers were used as the study 

population (IMSEB, 2015).  The entire 452 Economics teachers were employed in the 

study. This is because the population is not too much. Therefore, there was no need for 

sampling since the researcher adequately managed the population size.  
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 The researchers structured two instruments in line with the research questions 

was used for data to elicit information from critical literature reviewed to help the 

researcher provides answers to the stated research questions of the study. The first 

instrument was titled “Resource Inputs Questionnaire for Effective Implementation of 

Economics Curriculum (RIQIEC)”. The questionnaire had two parts. Part 1 had 

respondents’ demographic data while Part 11 had 16 items, which the respondents 

ticked their opinions on the issue under investigation. 

 The second instrument was titled; Effective implementation of Economics 

Curriculum Questionnaire (EIECQ) which had 11 items.  Both instruments had a 4-

point rating; strongly agreed-4), Agreed-3), Disagreed-2) and Strongly disagreed-1).   

The instruments were face validated by three validators who were specialist in the field 

of study one from Economics Education, Department of Educational management one 

from Department of Science Education (Measurement and Evaluation) and one from 

(Curriculum Unit), Department of Adult and Continuing Education all in Michael 

Okpara University of Agriculture Umudike. They observed that the items were not 

enough and suggested a beef up. Based on their observations, some of the items were 

restructured and four extra items were added. The views of these experts helped the 

researcher to correct the items and produced the final draft that was used for data 

collection. The draft copy of the face validated instruments was administered to a 

small group of teachers as respondents numbering 30. The instruments were trial-tested 

outside the study area in order to determine the internal consistencies using Cronbach 

Alpha coefficient. The analysis yielded a reliability coefficient (r) of .77 and .81 

respectively. 

 The relationship was established using Creswell correlation coefficient scale; 

+/-0.7 to 1.00 (High), +/-0.30 to 0.69 (moderate) and +/- 0.00 to 0.29 (no 

correlation/weak) for the research questions and the null hypotheses were accepted 

when the probability index is greater than the alpha value and rejected when the reverse 

is the case.   

 

Results  

Research Question One: How does teachers’ qualification correlate to effective 

implementation of the Economics curriculum 

 

Table 1: Analysis of Relationship Between Teachers’ Qualification and Effective 

Implementation of Economics Curriculum using PPMC 
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Variables                             N                         r               Remark                                       

1. Teachers Qualification     452                  0.825         high positive relationship 

  

 

 2. Effective Implementation 452                 

   

 

The analysis revealed a high positive relationship of r= 0.825 between the teachers’ 

qualification of Economics teachers and implementing the curriculum in the subject 

Hypothesis One: Teachers’ qualification does not significantly relate to the effective 

implementation of the Economics curriculum 

 

Table 2: PPMCC analysis of teachers’ qualification and Economics curriculum  

 

Variables                               N       MEAN   S.D           r      p value         Remark                                                 

1. Teachers Qualification     452     63.50     3.28        0.825   0.12             significant 

                                                                                                             

 2. Effective Implementation   452     55.50      5.08 

   

The data in Table 2 showed an (r) of 0.825 as against the probability index 0.12 when 

compared to 0.05 indicating teachers’ qualification significantly relate to effective 

implementation of Economics Curriculum.  
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Research Question 2:  How do instructional materials relate effective implementation of 

Economics curriculum  

Table 3: Correlation Coefficient of instructional materials and effective 

implementation of the Economics curriculum  

 

Variables                                N     MEAN             S.D            r               Remark                      

1. Instructional Materials   452      62.53        3.47       0.676    moderately positive 

relationship 

 

  2. Effective Implementation 452      55.50               5.08 

Table 3 revealed a moderately positive relationship of r= 0.676 between instructional 

materials and effective implementation of the Economics Curriculum. 

Hypothesis Two: Instructional materials do not significantly relate to the effective 

implementation of the Economics curriculum. 

 Table 4: Significant relationship between instructional materials and 

effective implementation of the Economics curriculum 

 

Variables                              N     MEAN    S.D       r       P value          Remark                               

1. Instructional Materials    452    62.53   3.47      0.66   0.06              Significant       

                                                                                                                        

  2. Effective Implementation 452   55.50    5.08 

 

The data in Table 4 showed a p-value of 0.66 and a probability value of 0.06 which 

was greater than 0.05 alpha value. Thus, instructional materials significantly relate 

the effective implementation of the Economics Curriculum  

Discussions  
  From the analysis on the research question, one and its corresponding 

hypothesis one depicted that effective implementation of the Economics Curriculum 
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significantly relates to teachers’ qualification. This result was in line Ebiri (2015) who 

revealed that effective implementation is positively related to the teachers’ factor such 

as teachers’ qualification, teachers’ job satisfaction, teachers’ welfare amongst others. 

Based on this, Oleabhiele and Magu (2015) opined that for the actualization of 

curriculum objectives and attainment of national education goals, the position of the 

teacher should be given adequate attention. They maintained that teachers are the actual 

true curriculum implementers. In the same vein, according to them, learners acquire the 

desired knowledge, skill, attitude and values based on the enabling environment created 

by the teachers in facilitating learning outcomes. 

 The analysis of research question two and its corresponding hypothesis two 

showed a moderate positive significant relationship between instructional materials and 

effective implementation of the Economics Curriculum. This finding collaborates with 

that of   Oleabhiele and Oko (2018) that inadequate instructional aids lead to poor 

curriculum implementation. In the same vein, Oko (2014) described instructional 

materials as anything brought into the classroom by the teacher to easy the 

teaching/learning process, arouse students’ interest and making learning meaningful 

and enjoyable. Also, the findings Corroborates Obiadi in Oleabhiele (2008) whose 

findings revealed that lack of teaching materials hinders Economics instructional 

delivery in schools. According to him, some schools located in rural areas have 

insufficient instructional materials, and audio-visual aids such as the computers do not 

exist in many schools because of lack of power supply or that the schools are too poor 

to afford them. 

Conclusion 

From the outcomes research, conclusions were outlined; that various resources input 

that determines the effective implementation of the Economics in schools. The factors 

are teachers’ qualification and instructional materials. These resources input to a great 

extent have a direct implication for a success Economics instructional programme in 

educational institutions of learning. To this extent, the study concludes that teachers’ 

qualification, instructional materials contribute significantly actualisation of Economics 

Curriculum objectives in schools.  

 Recommendations 

1. The school administrators and government should put in place policies that will 

ensure that qualified teachers are recruited to effectively implement the 

Economics curriculum. These they can achieve by ensuring that the best 

teachers are recruited in the system. 

2. The government and school authorities should ensure that instructional 

materials easy the teaching of Economics at all level of education. 
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