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Abstract  

The study explored the perceptions of secondary school students on the application of 

punishment and reward as a strategy in managing the classroom. Four research 

questions and one null hypothesis guided the study. The study adopted a descriptive 

research design. The sample size of 305 respondents was selected using simple random 

sampling technique. Two questionnaire instruments were used for data collection. The 

first instrument is titled the extent of teachers’ use of reward and punishment as a 

classroom management technique (ETURP) while the second instrument consisted of 

25 items structured questionnaire titled Questionnaire on students’ perception of the 

use of reward and punishment (QOSPURP). Frequency count and the simple 

percentage was used to analyze research question 1, 3, and 4 while the mean and 

standard deviation was used to analyze research question 2 and Mann Whitney U test 
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was used to test the null hypothesis. The findings revealed that most secondary school 

teachers, regularly adopt punishment and reward as a classroom management 

technique. Secondary school students are highly against the use of punishment as a 

classroom management strategy, consequently, students mostly prefer the use of 

rewards rather than punishment as a classroom management strategy. The study 

further revealed that the majority of the students will totally switch off or dislike the 

teacher when given a punishment while they are likely to react positively by liking the 

teachers when rewarded. Finally, the study found out that secondary school students 

are of the opinion that punishment should not be used at all and rather a friendlier 

approach should be adopted. Based on the findings, the researcher recommended that 

secondary school teachers should adopt a friendlier approach to managing students’ 

behaviour in the classroom. Secondary school teacher should avoid regular use of 

punishment but rather embrace reward and praise technique to enhance student 

teacher’s relationship. Teachers should totally avoid embarrassing students in public 

as this will have a negative reaction from the students but rather teachers should 

encourage them to do better. 

 

Keywords: Students’ Perceptions, Classroom Management Strategy, Reward and 

Punishment  

 

 

Introduction 

The effectiveness of learning is measured and proofed to be efficacious when 

the cognitive, motivational, emotional, and social processes of students are stimulated 

and has caused them to change in behaviour ( Kalin & Jana, 2017). In the learning 

process, teachers are often faced with effective management style to adopt in order to 

bring about sanity and orderliness in the classroom. However, most teachers in 

Nigerian schools perceive praise and punishment is an educational strategy that has 

positive implications, a means of student guidance, a moral that build the self-

consciousness and bring about the orderliness of a learner at every stage of his/her 

development. 

Problems of students discipline and behavioural management techniques have 

always been a major concern for most teachers around the world.  Teachers sometimes 

find it difficult to apply appropriate disciplinary actions as a corrective measure to 

shape the learners when something goes wrong inside or outside the classroom 

environment. This is because disciplinary actions sometimes can cause a negative effect 

on the process of development of learners. Palumbo and Sanacore, (2007) opined that a 

disciplinary method in which a teacher adopts has a greater influence in the course of 

their teaching career as well as the students themselves. Palumbo and Sanacore further 

buttressed that the technique in which some teacher adopted affected their delivery of 

classroom instructions, as they can no longer manage their students’ behaviours 
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effectively. Thus, application of reward and punishment is one technique which could 

be employed by teachers as a corrective strategy.  

A reward is understood to be a positive situation, which is usually applied when 

a student impresses the teacher and, in a way, to show appreciation for his/her effort, 

the teacher praises the student either verbally or by giving out a soft gift. Emily (2012) 

sees the reward as what one is given after a good deed which may either be material or 

not.  The act of reward is to encourage the student and other students to develop and 

preserve the positive behaviours so that other students can replicate it in the future. 

Ruth (2015) perceives teachers’ use of praise as the first level of reward and when 

pupils comply with classroom rules such as sitting quietly they receive praise. 

Alternatively, a choice of punishments is made when rules are not followed. Usually, at 

the start of every session, teachers’ state out the guidelines and rules that ought to be 

obeyed which is accompanied by consequences and punishments to serve when the 

rules are broken and subsequent rewards or praises when they are obeyed.  

Punishment can be defined as the tool that is used for a person or learner who 

commits a crime or in any way violated the law or moral standards. According to Emily 

(2012), punishment is the authoritative imposition of something negative or unpleasant 

on a person or animal in response to behaviour deemed wrong by an individual or 

group. Punishment is also the educational mean intended to inhibition of various 

offences. The penalty is also a negative situation that every student is trying to avoid. 

Nevertheless, Blair (2001) opined that in as much as a teacher chooses to punish a 

student, the punishment style had punishment had to be moderate and reasonable, 

whether for example involving individual or corporal punishment. 

The advent of cognitive theories in the 1980s (Bandura 1986; B. F. Skinner 

1953) brought about a paradigm shift from the external sources of motivations of 

rewards and punishments, students are often encouraged and allowed to build 

knowledge from what is around them. Thus, this has affected the way students receive 

and process information. Accordingly, when teachers create a conducive environment 

where students are encouraged to learn, it stimulates the students and they feel like they 

can succeed. In other words, teachers are encouraged to choose a disciplinary measure 

that is students friendly. Langa (2014) extensively discussed on areas where students 

should focus on, where he recommended rewards rather than punishment as a 

stimulator of motivation in the education process. In a case scenario where teachers 

have to resort to punishment, it is recommended to modify students’ behaviour through 

positive strengthening.  

The importance of student and teacher relationship cannot be overemphasized. 

Teachers good relationship with students have a long way in students’ attitude or 

perception of the teacher, whether to like or hate the teacher and this has an implication 

on the development of the learner. Shreeve (2012) highlights the importance of 

teachers’ relationships with pupils and found that “good teachers” motivated students 

and managed behaviour without the use of any formal system of rewards; through a 
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feedback mechanism, students’’ themselves confirmed it. Providing a feedback 

mechanism gives students the opportunity to express themselves and give opinions 

about a management style a teacher chooses to adopt.  Mansfield (2017) shows that 

students’ perception of reward and punishment has been found to impact on their 

recognition and sense of belonging in the school, which in turn have implications on 

student academic performance and social behaviour. In the same vein, learners find 

school more interesting when teacher show care and understanding, (Hallinan, 2018). 

Students often comply with rules when they perceive it has been fair and not harsh on 

them, which is also affect the extent of positive teacher’s pupil relationship (Way, 

2011). 

In the opinion of Way (2011), he observed that strict punishment technique does 

not seem to work, as students tend to complain more when strict rules are enacted as 

higher perceived strictness in the rules does not lead to greater pupil compliance. The 

choice of whether to obey or disobey the stipulated rules is left for the learners to 

decide based on their perception, which might lead to further disruptive behaviour. 

Comparable findings in relation to rules and punishment consistency and fairness were 

undertaken by other researchers most especially that which involves avoiding shouting 

at students are seen elsewhere, the importance of these is which enhances pupil-teacher 

relationship (Reid, 2010). Similarly, Way found that strategies that are severe in nature 

tend to be over-applied to a small portion or minority of students, suggesting there are 

likely concerns for insertion. 

Hence, the study examined students' perceptions and attitude towards 

punishment and reward as a classroom management strategy. The researchers examined 

students' perceptions because they could serve as a source of information about the 

activities in the classroom classrooms that affect their learning process either positively 

or negatively. Thus, the feedback mechanism will add value for teachers and 

administrators alike in their efforts to improve teachers-leaners relationship and as well 

as teaching and learning in general. 

 

Research Questions 

1. To what extent do teachers apply reward and punishment as a strategy 

classroom management strategy? 

2. What are the perceptions of students towards the use of reward and punishment? 

3. What are the attitudes of students towards the teacher who adopt reward and 

punishment? 

4. To what extent do student prefer the use of reward and punishment? 

 

Research Hypothesis 

Ho1: There is no significant difference in the mean response of students on their 

perception of the use of reward and punishment.  

 



International Journal of Economics Education Research                                                        78 

 

 

Methodology 

 The study adopted a descriptive survey design to find out students’ perception 

and attitude towards the use of reward and punishment as a classroom management 

strategy by teachers in secondary schools. Nworgu (2015) explained that descriptive 

survey design targets at gathering data and describing in an orderly manner, the 

attributes, features or details about a given population. Six (6) public secondary schools 

were randomly selected using the simple random technique, fifty-one (51) students 

from each of the school to make a total of 306 respondents.    

Two questionnaires were used for data collection. One questionnaire for 

teachers and the second questionnaire for the student which was adapted from Ruth 

(2015) and as such necessary modifications were made to fit the current study. The 

teachers’ questionnaire consisted of two sections, sections A on teachers’ demographics 

while section B consisted of a 3 measurement scale on the extent they apply the use of 

reward and punishment as a classroom management technique, while the students’ 

questionnaires consisted of part A and part B. The part A solicited for information on 

their bio-data while part B consisted of three clusters, the first cluster consisted of 10 

items soliciting for information on their perception of use of reward and punishment as 

a classroom management technique while cluster two solicited for information on their 

attitude and how they will react when a reward and punishment strategy is imposed on 

them. The third cluster consisted of 15 items and 8 reactions. The cluster seeks to 

solicit for information on the extent to which they prefer the use of reward and 

punishment as a classroom management technique which was measured on a three (3) 

response scale whether the strategy shouldn’t be used at all, occasionally or regularly 

and simple percentages were used to rank their responses   

The content validation of the instruments was done by three experts two from 

the department of Educational Administration and one from measurement and 

evaluation. From the University of Nigeria, Nsukka. The suggestions made by the 

specialist were used to draft the final copies of the instrument. The instrument was trial-

tested and a reliability of 0.84 was established using Cronbach alpha because the items 

where polytomous scored and was done with the help of statistical package for social 

sciences (SPSS). The instruments were administered by the researcher and two research 

assistant. Frequency counts and the simple percentage was used to analyze the collected 

data for research question 1, 3, and 4 while research question 2 was analyzed using 

mean and standard deviation. While the null hypothesis was tested using Mann 

Whitney U at 0.05 level of significance.  Consequently, items with a mean value of 

2.50 and above were considered as agreed while items with a mean score of 2.50 were 

considered as disagree for research question 2. 

 

Results and Discussion 
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Research Question 1: To what extent do teachers apply punishment and reward as a 

strategy used in classroom management in secondary schools? 

 

 

Table 1: Frequency and percentage response of teachers on the extent of teachers’ 

application of reward and punishment 

 

Table 1 above shows that 61 out of 107 representing a total of 57% of teachers 

adopt reward and punishment as a classroom management technique regularly while 44 

teachers out of a total of 107 representing 41.1% of teachers adopt reward and 

punishment as a classroom management technique occasionally and 2 teachers out of a 

total of 107 representing a total of 1.9% of teachers rarely adopt reward and 

punishment as a classroom management technique.  

The result shows that most secondary school teachers regularly adopt reward 

and punishment as a classroom management technique. 

 

Research Question 2: What are the perceptions of students towards the use of reward 

and punishment? 

Table 2: Mean rating of students’ perception of the use of reward and punishment. 

Extent Frequency Percentage  

Regularly 
 

61 

 

57% 

Occasionally 44 41.1% 

Rarely 2 1.9% 

    

S/N ITEM STATEMENT Mean SD Decision 

1 The teachers are helping us concentrate and pay 

attention all the time through the use of reward and 

punishment. 

2.71 .45 Agreed 

2 The teacher encourages us to learn from our mistakes 

though giving us punishment. 

2.0 .54 Disagree 

3 The teacher has laid down clear rules for our 

behaviour, as such, it is proper for them to dripline us 

when we fault the rule.  

3.0 .540 Agree 

4 The teacher should intervene and helps us resolve any 

discipline problems. 

1.71 .880 Disagree 
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Table 2 above represents the opinions of the respondents with regard to the 

perception of students towards the teacher’s use of reward and punishment as a 

classroom strategy. The table shows that item 1, 3, 7, 8, with a corresponding mean 

score of 2.71, 3.0, 3.27, 2.74 and standard deviation of 0.45, 0.540, and 1.04, .88 

respectively are above the criterion mean score of 2.5 for acceptance of opinion on a 

four-point scale. While item 2, 4, 5,6,7,8 with corresponding mean score of 2.0, 1.71, 

2.12, 2.14, 2.14, 2.14 and a standard deviation of 0.56, 0.880, 0.978, 0.884, 0.832 and 

0.82 respectively are below the criterion mean score of 2.5 thus they are rejected. 

 From the foregoing, students accept that that; teachers are helping them 

concentrate and pay attention all the time through the use of reward and punishment, 

teacher has laid down clear rules for their behaviour, as such it is proper for them to 

discipline them when we fault the rule, teachers should completely avoid punishing 

students and that they feel happy when teacher reward them for answering questions. 

On the other hand, students disagree that: The teachers are encouraging us to learn from 

our mistakes though giving us punishment, teacher should intervene and helps us 

resolve any discipline problems, teachers has make our obligations for his/her subject 

clear as such it is necessary to keep the class in order, the teacher strives to make the 

atmosphere in the class as relaxing as possible, with teachers using punishment and 

praising us, he/she will help shape our behaviour, I hate teachers who punish me for my 

wrongs. 

 The result shows that students are highly against the use of reward and 

punishment as a classroom management strategy, consequently, students mostly prefer 

the use of rewards rather than the use of punishment as a classroom management 

strategy. This is further tested by hypothesis one. 

 

Hypothesis one: There is no significant difference in the response of male and female 

students’ perception on the use of reward and punishment in the classroom. 

5 The teacher has made our obligations for this subject 

clear as such it is necessary to keep the class in order 

2.12 .978 Disagree 

6 The teacher strives to make the atmosphere in the class 

as relaxing as possible 

2.14 .884 Disagree 

7 Teachers should completely avoid punishing students. 3.27 1.04 Agreed 

8 I feel happy when the teacher reward me for answering 

questions 

2.74 .884 Agreed 

9 With teachers using punishment and praising us, 

he/she will help shape our behaviour 

2.14 .832 Disagree 

10 I hate teachers who punish me for my wrongs. 2.14 .832 Disagree 
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Table 3: Mann Whitney U test of students’ response to their perception of the use of 

rewards and punishment as a classroom management strategy. 

 

Table 3 indicates that the probability level of 0.287 is greater than the set alpha 

level of 0.05 with a Z value of 1.065. Accordingly, the null hypothesis of no significant 

difference between the response of male and female students’  perception on the use of 

rewards and punishment as a classroom management technique was therefore accepted. 

This implies that the perception of male and females secondary school students on the 

use of rewards and punishment as a classroom management technique does not differ 

significantly. 

 

Research Question 3: What are the attitudes of students towards the teacher who adopt 

reward and punishment? 

 

Table 4: I was embarrassed in front of the class 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Mess about 78 27.1 28.7 28.7 

Switch off 

completely 

77 26.7 28.3 57.0 

Stay quiet 117 40.6 43.0 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

 

Table 4 above shows the attitude of students when exposed to a reward and 

punishment strategy. From the foregoing, the response of students indicating their 

reaction when embarrassed in front of the classroom shows that 78 students 

representing 28.7% of the sample said they will react by messing about, 77 students 

representing 28.5% of the sample said they will react by switching off completely while 

117 students representing 43% said they will react by composing themselves.  

This indicates that secondary school students are likely to say quite when 

embarrassed in front of the class. 

 U Value Z Value Sig. (2 tailed) Decision  

Gender 1.534 1.065 0.287 Not Significant 
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Table 5: I was given a verbal warning 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Like the 

teacher 

40 13.9 14.7 14.7 

Do less work 38 13.2 14.0 28.7 

Behave well 194 67.4 71.3 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

 

Results from table 5 above shows the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of secondary school students indicating their reaction when given verbal warning 

shows that 40 students representing 14.7% of the sample said they will react by liking 

the teacher, 38 students representing 14% of the sample said they will react by doing 

less work, while 194 students representing 71.7% said they will react by behaving well.  

This indicates that secondary school students are likely to behave well when 

given a verbal warning. 

 

Table 6: I was embarrassed in private 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Do less work 38 13.2 14.0 14.0 

Mess about 38 13.2 14.0 27.9 

Dislike the 

teacher 

39 13.5 14.3 42.3 

Work hard 157 54.5 57.7 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

 

Results from table 6 above shows the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when embarrassed in private shows that 38 students 

representing 14% of the sample said they will react by doing less work, 38 students 

representing 14% of the sample said they will react by messing around, 39 students 

representing 14.3% of the sample said they will react by disliking the teacher while 157 

students representing 57.7% said they will react by working hard.  
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This indicates that secondary school students are likely to work hard when 

embarrassed in private. 

 

Results from table 7 above shows the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they got low marks shows that 77 students 

representing 28.3% of the sample said they will react by staying quit, while 195 

students representing 71.7% of the sample said they will react by Disliking the teacher. 

This indicates that secondary school students are likely to dislike their teacher 

when given a low grade. 

 

 

Table 8: I got bad comments on my work 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Behave well 38 13.2 14.0 14.0 

Mess about 116 40.3 42.6 56.6 

Dislike the 

teacher 

118 41.0 43.4 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

 

Results from table 8 above shows the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they got bad comments on their work shows 

that 38 students representing 14% of the sample said they will react by behaving well, 

116 students representing 42.6% of the sample said they will react by messing about, 

118 students representing 43.4% of the sample said they will react by disliking the 

teacher while 157 students representing 57.7% said they will react by disliking the 

teacher.  

Table 7: I got low marks 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Stay quiet 77 26.7 28.3 28.3 

Dislike the 

teacher 

195 67.7 71.7 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   
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This indicates that secondary school students are likely to mess about or dislike 

the teacher when they got a bad comment on their work.  

 

 

Table 9: I was giving labour to do 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Behave well 39 13.5 14.3 14.3 

Mess about 38 13.2 14.0 28.3 

Switch off 

completely 

119 41.3 43.8 72.1 

Stay quiet 38 13.2 14.0 86.0 

Dislike the teacher 38 13.2 14.0 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

 

Results from table 9 above shows the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they are given labour shows that 39 students 

representing 14.3% of the sample said they will react by behaving well, 38 students 

representing 14% of the sample said they will react by messing around, 119 students 

representing 43.8% of the sample said they will react by switching off completely, 38 

students representing 14% of the sample said they will react by staying quiet while 38 

students representing 14% of the sample said they will react by disliking the teacher. 

This indicates that secondary school students are likely to switch off completely when 

given labour to do. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table I0: was praised for answering questions 

 Frequency Percen

t 

Valid 

Percent 

Cumulative 

Percent 

Valid 

Like the 

teacher 

157 54.5 57.7 57.7 

Do less work 39 13.5 14.3 72.1 

Behave well 38 13.2 14.0 86.0 

Mess about 38 13.2 14.0 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   
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Results from table 10 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they are praised for answering questions 

shows that 157 students representing 57.7% of the sample said they will react by liking 

the teacher, 39 students representing 14.3% of the sample said they will react by doing 

less work, 38 students representing 14% of the sample said they will react by behaving 

well, while 38 students representing 14% of the sample said they will react by messing 

around.  

This indicates that secondary school students are likely to like their teacher 

when praised for answering questions.  

 

 

Table 11: I was not allowed on a field trip 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Like the 

teacher 

38 13.2 14.0 14.0 

Do less work 78 27.1 28.7 42.6 

Mess about 156 54.2 57.4 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

 

Results from table 11 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they are not allowed to go on field trip shows 

that 38 students representing 14% of the sample said they will react by liking the 

teacher, 78 students representing 28.7% of the sample said they will react by doing less 

work while 156 students representing 57.4% of the sample said they will react by 

messing about. 

This indicates that secondary school students are likely to mess about when they 

are not allowed to go on a field trip.  

 

Table 12: School contacted my parents to say I’m not doing well 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Switch off 

completely 

40 13.9 14.7 14.7 

Stay quiet 38 13.2 14.0 28.7 

Dislike the teacher 38 13.2 14.0 42.6 
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Results from table 12 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when school contacted their parent to say they are 

not doing well shows that 40 students representing 14.7% of the sample said they will 

react switching off completely, 38 students representing 14% of the sample said they 

will react by doing staying quit, 38 students representing 14% of the sample said they 

will react by disliking the teacher while 156 students representing 57.4% of the sample 

said they will react by working hard. 

This indicates that secondary school students are likely to mess about when they 

are not allowed to go on a field trip.   

 

Results from table 13 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they got a bad school report shows that 78 

students representing 28.7% of the sample said they will react by switching off 

completely while 194 students representing 71.3% of the sample said they will react by 

working hard. This indicates that secondary school students are likely to work hard 

when they got a bad school report. 

 

Work hard 156 54.2 57.4 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

Table 13: I got a bad school report 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Switch off 

completely 

78 27.1 28.7 28.7 

Work hard 194 67.4 71.3 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   
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Results from table 14 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when was given extra work to do shows that 37 

students representing 13.6% of the sample said they will react by liking the teacher, 40 

students representing 14.7% of the sample said they will react by behaving well, 40 

students representing 14.7% of the sample said they will react by messing about while 

155 students representing 57% of the sample said they will react by switching off 

completely. This indicates that secondary school students are likely to switch off 

completely when they are given extra work to do.  

 

Results from table 15 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they were told to sit at the front shows that 40 

students representing 14.7% of the sample said they will react by behaving well, 40 

students representing 14.7% of the sample said they will react by messing about, 156 of 

students representing 57.4% of the sample said they will react by staying quiet while 36 

students representing 13.2% of the sample said they will react by disliking the teacher. 

Table 14:  was given extra work to do 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Like the teacher 37 12.8 13.6 13.6 

Behave well 40 13.9 14.7 28.3 

Mess about 40 13.9 14.7 43.0 

Switch off 

completely 

155 53.8 57.0 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

Table 15: I was made to sit at the front 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Behave well 40 13.9 14.7 14.7 

Mess about 40 13.9 14.7 29.4 

Stay quiet 156 54.2 57.4 86.8 

Dislike the 

teacher 

36 12.5 13.2 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   
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This indicates that secondary school students are likely to stay quiet when they 

are made to sit at the front.  

 

Table 16: I was sent out of class 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Do less 

work 

39 13.5 14.3 14.3 

Behave well 117 40.6 43.0 57.4 

Mess about 116 40.3 42.6 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

Results from table 16 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they were sent out of the class shows that 39 

students representing 14.3% of the sample said they will react by doing less work, 117 

students representing 43% of the sample said they will react by behaving well while 

116 of students representing 42.6% of the sample said they will react by messing about. 

This indicates that secondary school students are likely to either behave well or mess 

around when they are sent out of the classroom. 

 

Table 17: I was made to miss a break 

 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

Valid 

Like the teacher 77 26.7 28.3 28.3 

Do less work 40 13.9 14.7 43.0 

Switch off 

completely 

155 53.8 57.0 100.0 

Total 272 94.4 100.0  

Missing System 16 5.6   

Total 288 100.0   

Results from table 17 above show the attitude of secondary school students 

when exposed to a reward and punishment strategy. From the foregoing, the response 

of students indicating their reaction when they are made to miss brake shows that 77 

students representing 28.3% of the sample said they will react by liking the teacher, 40 

students representing 14.7% of the sample said they will react by doing less work while 

155 of students representing 57% of the sample said they will react by switching off 

completely. 

This indicates that secondary school students are likely to switch off completely 

when they are made to miss a break. 
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Research Question 4: To what extent do student prefer the use of reward and 

punishment 

Table 18: Frequency and percentage response of students’ perception on the extent of 

teachers’ application of reward and punishment. 

 

Table 18 above shows that 119 out of 272 representing a total of 41.3% of 

students are of the opinion that reward and punished should not be used at all. 77 out of 

272 representing a total of 26.7% of students are of the opinion that reward and 

punished should be occasionally used while 76 out of 272 representing a total of 26.5% 

of students are of the opinion that reward and punished should be used regularly.  

The result shows that secondary school students are of the opinion that reward 

and punishment should not be used at all. 

 

Discussion  

The findings of this study showed that secondary school teachers make use of 

reward and punishment occasionally shown on table 1 which revealed that the pattern 

of classroom management is gradually drifting away from regular use of punishment as 

a management strategy to a more student-friendly style to build the teacher and students 

relationship. This finding is in line with the opinion of Palumbo and Sanacore, (2007) 

who discoursed that a disciplinary method in which a teacher adopts has a greater 

influence in the course of their teaching career as well as the students themselves and as 

such teachers should apply a more friendly approach as a classroom management style.  

The result in table 2 revealed that a section of secondary school students 

perceived reward and punishment as a classroom strategy to be good and as such it has 

helped in modifying them into a better person. While a larger section of the students are 

of the opinion that that teacher should focus more on the use of rewording rather than 

punishment. The finding is in line with the study of Langa (2014) who recommends 

that the teacher should rather focus on rewards as a stimulator of motivation in the 

education process and that even if in certain situations we have to resort to punishment, 

it is much more efficient to shape pupils’ behaviour through positive strengthening. It 

further buttressed on the view of Blair (2001) that in as much as a teacher chooses to 

Extent Frequency Percentage 

  

Should Not Be Used at all 
 

119 

 

41.3% 

Should be used Occasionally 77 26.7% 

Should be used Regularly 76 26.4% 
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punish a student, the punishment style had to be moderate and reasonable, whether for 

example involving individual or corporal punishment. 

The study further revealed the attitudes of secondary school students in relation 

to their reaction when given a reward or punishment shown in table 4 to 17. The 

findings show that the majority of the students will totally switch off or dislike the 

teacher when given a punishment while they are likely to react positively by liking the 

teachers when rewarded.  The finding supported the view of Hallinan (2018) who 

asserted that learners find school more interesting when teacher show care and 

understanding rather than punishing them for their wrongs. The result further reinforced 

the findings of Emily (2012) who viewed the act of reward is to encourage the student 

and other students to develop and preserve the positive behaviours so that other 

students can replicate it in the future.  

Result in Table 18 revealed the opinion of secondary school students on the 

extent to which reward and punishment should be used as a classroom management 

technique. The result shows that a larger percentage of secondary school students are of 

the opinion that punishment should not be used at all. Thus, they feel punishing a 

students’ is an act of wickedness and should be totally avoided. This is in line with the 

findings of Emily (2012) who revealed that penalty is a negative situation that every 

student is trying to avoid. The findings are also in consonance with Way (2011) who 

experimented and concluded that strict punishment technique does not seem to work, as 

students tend to complain more when strict rules are enacted as higher perceived 

strictness in the rules does not lead to greater pupil compliance. 

 

Conclusion  

Based on the findings of the study, it can be reasonably concluded that; 

1. Most secondary school teachers regularly adopt reward and punishment as a 

classroom management technique 

2. Secondary school students are highly against the use of punishment as a 

classroom management strategy, consequently, students mostly prefer the use of 

rewards rather than the use of punishment as a classroom management strategy. 

3. Majority of the student will totally switch off or dislike the teacher when given 

a punishment while they are likely to react positively by liking the teachers 

when rewarded. 

4. Secondary school students are of the opinion that punishment should not be 

used at all and rather a friendlier approach should be adopted. 

 

Recommendations 

• Secondary school teachers should adopt a friendlier approach to managing 

student’s behaviour in the classroom. 

• Secondary school teacher should avoid regular use of punishment but rather 

embrace reward and praise technique to enhance student teacher’s relationship.  
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• Teachers should totally avoid embarrassing students in public as this will have a 

negative reaction from the students but rather encourage them to do better. 
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